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PREFACE

\

Vsstudy was initited in 1973 and was carried
'
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Survey Research Centre at York University deserves a special note

1
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with the Centre are C.M. anphier, Shan Ross, 1130 Oleh Iwanyshyn who
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of the project.

L
.
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.

Glynn of the Ministry of Colleges and Universitiet who l red long,.

IJe--- ,

and hard to cdbrdinate the project kg offered invaluablIbut practical
,,"' 4

, , \ /
.

insights concerning the nature of the, problem.
\ I% .

Gratitude is also ex ded for lle'progkamming"A-ssistance of
\ , 7;

-N . .

,
.

4 Mrs. Eleanor Segalowitz; . her ef ndy and patience were vital 331-
.., ,

4

gredients for the, projects succes ful completiori%
,

.
? ...

Special thanks go to;ProfessorBernard Blishen who offered.
' I .

.

4.
,

comments on tAe student questionnaire and permitted us to obtain his
. .

... , , .,
O A

A

survey data'p,this.report. .. .

.

We also acknowledge the,editorial work of Ms. Etta Baichmah
4:4 ,

.

it

who read a draft version of this:report and Mrs: Jean Liebman who typed
%

. rtefinal report.

'The primary credit for such helpful informatip that may be
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Cooperation of the higH school staff - and students, who generously
I

volunteered their time and thought in providing research dat We hope

that the results reported will prove interesting and profitable to them.

.

4,Although this study is being 'published under the, auspices of the

-Ministry of Colleges and Universitiet, the views expressed are solely

those of the author.
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INTRODUCTION
4

(
4

0

fihe Problem: 4

. 4

Tile recent report of the Comm sion on Post-SecondaryEducation

- 1 ;',9 .

. -

reflects an increased awareness that ccessibility-to higher educatiOn
^ ,

and thmaximum realization of, anadia talent are :among the* malor
.

objectives of policy makers. Im lemen
[

ation of these o ectiVes
.

I

requires knowledge, concerning theoeduc tional intentions of high'
..4

school students who often'face a bewildering chOicp of vocational

altereltives when they Plan for their future. A knowledge of future

. ' c '

I

-educational and vocational plans is not sufficient information for the'
.

'

'formulation and implementatiOn'Of educa'tional policy. An under tanding.

._
y,

.

,inof the c ntext or more,specifica41 the contexts, which addl.
, .

cents

- - ,

-

consciou4ly or un onsciOus,ly make decisions that shape their futUr

.. .

is also required. The adoleso
\

s career development and his 1ntentions,,
, .

... .

withiiand decisions w SAct to a future career depend in several f ctors:
_ .

.
.

.

his social origin, hi present experience;and his attitftes (mot vations, .

,sense of self) and preparedness with respect to thefuture...*Obviously.
v

one can not speak df the adolescent because tl}e context-in which one

. . . ,

group, of 4doltscentp h decisions may radically differ fOln the,
1r

\ ., . .

.

,--.
P context of another . -

:

.

1, The-general'pupose of this report: on a.survey or' Grad& 12

\ \\

, \, 4.

',\.\. tude is inGntario isdtwoioldi (1) what are the ed4ca Tonal and
\ '\,

i ., .

\

ocatinal Plans of grade 12 students for the fall 1974 a d.(2$ given
\

\111a

}

0'

, .'

7
,

tl

;

WA,A
1

p
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* 0

I ,

that adolescents select different

what similarities and/or differences

.

ences and preparedness, cha acteri different groups of adolescents.

. -. I

those, that 'intend t enrol in un'versity, going to wor etc.)

. .

Grade 12 stddents in Ontario were seldted for ltudy because
I

-.2

I

ti

ducational and vocational alternatives,.

social origin, present experi-

they
,
are

. A

'critical' juncture of their life cycle. Atthis stage,

e whether td remain in high sc ool and,these adolescents

complete grade 13' enter ur force; or select some ,orm of pOst-

Ada education
I.

P

1--:

tually.prepare -ktem for the vocational
. I

ObjeFti of they Report:

tives of our
---,.

e listed n.point fo

1. AsSessthe,fut educa
,students in Ont

Identify the vaiions
ans.

who pl
and vocation

. . lamong adolesc
-- --:---; 'of.Applied Ar

A. Identiflt
,..

.. -.1' theix As
-.'.........1_,_,:....:.------.-t

!7...=-:' .
,

'''-'="--=-4--:----..------21- Assess ..ttie iniluence

roject tusurvey
I-13

grade 12, students

ailhOderttional p ans of Grade.12

(reasons) 'given

there different
td'ugivers

ork?.nd Technology,

he e
or .the

1. ,

futurb edncationai
s (in easons) ....i.....,____.

ege
.

.

of .a

.1

of geographiCal

':educariCrean 'vocational intentions.

lescen4, but also

location on dolescents'

51 Assess thelinfluence of demographic factors (e.g. population'
ofommunity) adolescents{ education and Vocational

intentions.



4.

ti

- 3

'et

.
. , .

6. Assess the financial mea s which adolescents plan to

,
coVer'their expenses, whi e 4. a post-secondary institution.

i \ I
,

. :
7., Identify those,f ictors (e.g'. social background", influence

of parents, teac ers, peers) that aid (9r hinder) adolescents

sin making edUcat onal and/vocational-decisions concerning-
' their future .

. -*--

, 1.

.,

A \
:

8. Wess the perceived reliability and presence of,informAion
sources concerning post-secondary institutions for high

. .

schpol students'. - + ,

/I 401
9 Compare the resu f our survey with those obtained in

a. comparable survey per o James Porter and Bern: d

Blishen,in,1971;' t is comparison may
shifts in atti odes Concerning educatiopal and voce

- *.
intention

Souice--cf the Data:

--"--sZ--.,

_ .

To collet eteof in
c\.

,11.

3059 grade\12 tudents 97 seco

.-...
.

.

selectefo.IF study questionnaire

items wi;:ciitfEd-in e pretest

nsiihts

,

rmation nieded, a representative sam

dary sclools

consisting

in

H .

the average a ha

1 ionnaire was co

schools.The comple

duc

e pr

ario were

y of clos nd

se of the project and took on

complete. The self administration. of the

ed in giOupS of selected students ak

cess s superyise

d

'field interviewer.

employ d and trained .y theSury

__.

ch York bniversity.*.
.1

Of-th ,-"4- grade 12 students ini uded in I% sampling frame, 90 were

.------------
.

found o have left sabool-and 181w re classiried as ineligible; this
1

*,

left a base of 2951.
.

/.

Questionnaires weteeadministered May June, 1973. A total
-."

1

1

N



C.
-

pf"2555-usable q4stionnarres were collec,,ed from the /7 schools -

resulting iri a completion ratio of87 percent. Included "s schools

I

located in. large urban areas (e.g. Toronto), other large metropolitan
. i

. .
, -

areas in Ontario (e.g. Sudbury), smaller cities towns and urban fringe
,

ii
elites (e.g. Lakehead) and rural areas (e.g. tlgin County). These Schools ,.

O'

. , *. 7

:r`alsotrange from small to.large in terls of class Q_ze and include both`,

ublic.and private schools.-`

'Analysis of the Data
'MP

the analysis'of thetdgta for this rport consists largely of
. .

N i .

cross-tablulations betkeen gioups Pf ado/epcents that have certain educa-.

al andArcational plans for the fall 1974 and other'selected variables.

;, '-------

All tables that. areFe--i,eFr'ed--to- inth text may be located at-the-e*....
4 - 0

, -. . ,

of each chapter. The hgrodietu refer tb the labels listed horizontally

.
and are derived frOm Questi n 8 of the student questionnaire (Appendix 11,

4).5);. Far
.

example, th; fuller definition of grou sin Tathii7r:-T4L._
---4.------..- \*

-.
. ..

in apter
___:_/-

reading am left to righ ull-time job
.

Teotlytde'ani4e y (3) directly to a c ege of applies
.

. 4

522 \ ,

.....-.' \ 17--..---....

dart' _educational
1-^.

e at a, university

akti and t

'Before
\

egNning full-tipe:studies at.a.post-se

institu tion (5) scAo nursing school' (6) stud'r c ,

.0 -,.....4.,

1.'r

1..
or college of applied arts and technology wtille''hold6g'a full:time
1 .s .... 14

A
j§16 or part-time jpb=(7) 'go into apprenticesh2 i or go toaiprivate,

ogy (4) take a
\

least one,xeir of mord off to

commercial, business or trade school (8) those that don't yet know what



-'. 5 -'

their plans are for fall, 64.

dross- tabulations are bsed

weighted sample. approximate the '5 atnA

in Optario

deviations

/,

weighed sample of

population of Giade

ti

v. -. -
4

.02,7Q. This

12 Studena'

in 1972-73 and permit0 the analyst to adjust 5Prerrors or
/

,

from the ample to the population (sap Appendix I for a fuller

and more detailed
i ,

.7

. .

table will,bsually;Contain,4 pierces of informatipn. From top to the bottom

\:.
, f

',\
. / ,

.

of, the cell they are: (1) number of st4dents.in the cell upon whic

lanation of, this procedure). Any one cell of a

,

Percentages are based (2) the row perc tdge (3) the column percentage and
/

(4) the'total per0nt0 (tat is, ntier, of-students in a partiCtikars

cell divided by th tothl number of/students to whom the table applies).

a

Or anization of th

The first.Ohapter o
if

/

between spaial-tfliins (e.g. social
,

characteristibs (egg. birth order)

VoCationa/ plans.
t

other\(e.g wilily, peers

;.

t examines le relationship
1-0

Trigion, etc.) demographic

--
,

vocat \;121 ons pf grade 12 students.
,., ,

, I
.

4n th irdchapter we relate a.:'student's Self:- evaluation
l'...._ 4 \ .;

\.,.

e. /type of lf-,ima'---to-.h.tge) 's r her future intentionS.,.In.additi
t \,,, ?-/,' .`

, .

,,,<=-'0,

amineNtliezto vations -(or reason'k) that grade 3:2 students might 41
. ,

,

and impac f_sighificant

on the educationa

.'

`.7

1)

s'



M.

A

S

: 7

...

- .

. , . . .

for co ntinuing their Op tion.beyond the secondary school level. Finally,
o c ..

o.
.

,
g

we look a the aspirations of students.*:.What would students ,{who qffer

realistic expectations) actuary they had the cbanci?
,

'In'a fourth chapter we briefly eltamine the relationship between
-

. . .

future paang and acIdemicachievement'in high School. The relationship
, .\.

. ,

6

betwgen attitudes toward,school'and future plans is also explored.
% 6 ' . .,

. ..
.

0 6

Chapter V examines the reasons why certain adol scents do,not
\ ,. .

elect (at this Afage of tlieir lives) to pursue higher education. More

specificagy thr 'oups ;e compared: those who intend to get a job,

those who. wish totake time off and those who eke presently unsurd

. .

of.their,plans for, fall, 1974..

In Chapt4'VI two grou ps areibingled: those

. .

to go to university and students.who.intend to enrol in'colleges of
A a

. , P

ese groups are then'compa on.thelr
-----.' '

- `" 'rea ns-fbrir perC tion of' certain inf nation sources
------,-

(concerns post-secondary tutionsl deCura the sources they will
.

applied arts and techno

N:
s""tio

i''''' 4 I,
;,,,,.

.,

A :
.,. ,

. employ to financa,,,futureeduc 1 end a-nUithier of other
'N.

dimensjo
..

et-------.
..

area 2f Study ,tilto2c1e5.4.1pn.',-- .

..,,

0

ter VII deals with the changes educationari a voca nal ,

i

,"--

onrom 1,9 tofthe.pr sen Our surVey'results'are CompaAa .

1

fth. thoSe. of/Janies, Porter Ogrnard BliSshen:

s
,

finalchaptdr attemptstoportray thp7highlights o

. cee&th chapter. '
Ai

r2,
1

. . .: ... .

, , 4 - i '''''

4 '

,' \ V 4-
4

Ike
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appendices are a tached to the report. Appendix I consijs o

a detalled'a scUsion of the s design employed in tie survey of

grade 12 st4udents in Ontario and it is written by Mr. 01 Iwanyshyn of

the Gurve:y esearCh Centre, York Un'versity. AppendixI consists of

the studqnt questionnaireuestionnaire itself.

I

,

14,
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aracteristics
nd Vodational

BackgrOd

CHAPT ONE

There are many fac
,

1t
related befiaviours and decisions; bu t

d Future,Educa ional
laps

ors influencin

the social science literature

,`

background in terms of social

/'

affiliation, sex"family size

backgro

ense.t

wh re ap inft vidual

Tart ely on hid starting poin

educational and vocational-
,

those that are most visible in

are the Characteristics o,f an i/ndividual's

class Membership, 'ethnic identity, religious

and birth order., To label those factors
%

I
.

-d characteristics is somewhat misleading miprading the

at basic to social scientific investigations,is the premise that
/

/
winds1 in society's stratification system depends.,%

Moreover, a { description of the .

orig s'of Grpe 12 students 's particularly refoant.in t, at

-,.

Ypres t, they either come froml:small or1 ge families, thesoCiO-
,

economic origins have'high or. low standing and the impact of family is

likelyto be quite strong.

.

peveral faotors'related to the adblescent's background are

included in this study. Our analysis in this chapter is restricts

those variables that ,serve to identify the position of the

family in the social,structure, aS\well as his own position

family, The most important of these variables include fami

olescsnt's

:TA
in the

.1

father's occupational status, ather's educational level, an

status of mother. Also in uded are the birthplacef fathe

I

,-



I

- .
It ..

5- 9;

ethnic identity of resPp ents and their'religiotis ation. , These
1:7' .

. ..,.
, .

variables relate no
I

h't) Mu to one's place in the social structure but

I

to cultural *lues. ,'Thus f 3 example, the, emphasis and socialization'

for achievement es va±kies ignificanily,amdhg different ethnics groups.
% .

.

. .

Finally we 5t, li describe Ichs,adolescent's position within -his or her
,.-'

I t ,

'family/n terms Of family. Size and biryh,order.-
,

f Our.purpose in thi chapter and the,chapterstHat follow is to,
., .

/ ..- , .

devel p 'prOfilesl'of adolesCents in term -of theiraeducational. and 4
. ..;,:',

.
. tr. Vocational plays for the fall of 1974.1."A total of eight 'groups'

.

resulted from posing this question to Grade 1.2' student5 in Ontario: "Which

-.1%

state tent best describes What you Vas to do in. the fail of 1974 ?" Thaw

'groups are composed of adolescents who plan oh; (1) getting a full-time
1

. 1
job (2) going directly ipto university (3.) going d4ectly into a college

of applied arts and technology (4) taking at least one year or more to,1

work or travel before beginning full-time study at a post-secondary

)1/1,educational institution (5) going to nursing school (6) studying part-.
,

b.

time while holding either a-part-time or full-time job (7) going into'
app.

'
renticeship or going toa private commercial, business of trade

_./ * :4 . ''''.. ..f '

school and (8) adolescents who, at this point in dime, are unsure con-
N, N

coining their future educational or vocational plans:NNN, ,

. .!. _

,, .

,

.

,''''''1. These plans for the fall of 1974 incorporate,ot include an extensic5n
of their plans for the fall 1973. .....

..)//

/45 .

44t
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110

The prc ileS pat we devel ip are based on the informatio

" .

in the,survey. 'Bas ally we are_ Nrestbd iA id6ntifying simil

.:1 0' \ 1

1

1

and differericbS'-ampng the eight g oups identified above in terms of
.

t
.1( -, ..-----.

social background, etc. This interest is.based,on the assumption that
- : .. .

. -. -;

an adolescent's future intention it.not arbitrary but is strongly in-:,
t

athered'

ities

kenced bya,set of inter - related and autonomous factors that may bq

.

but eed not be conseiouily recognized.,'

Demographic Factors;

In this Section

t .
t

. .

three factors ae exaMined: _They are sex of

respondept,fiegree of urbanization of tlie SC/100.11 2, 40d btrihplaCe_of
0 1

"father.

Approximately equal proportions of theisample are' male,, and

female. (Table 1.1) When _Grade 12 "Iderits .are ompared in terms. of ,

their plinS forfall 1974, a Aumber of Sharp co traets ark revealed.;

Proportionately more females (56.9$) than males'are,planning qn entering

the labour market. The reverse ls,true'for university'-bound adolescents

,

in that 53.5% are male and,"for, adolescents who intend to tiakt up 'Art-
.. 1

time studies (55.6% are male A greater "pr ortion'of females are

2. Sour strata were defined on theftbais of s ze and lo Lion of schlol .1
At tne outset of the survey it was agreed that p of oux,objectiV
was to coihpare our result9-With these of Porter d Blishen, There-
fore, their four level tratific ion on thk/basis\of size ,and degree 1

of urbanization was a pted by s. Crudely speaki , Strata 1 consists'
oF school boards in highly ban setting while S ata 4 consists of

ards in a rural etting.

4

a



i

I

attracted. to t p rarnmes offere

\.
egeXof

%pchnology3. (54,9i) F'nally, it i inter4ting to note

is not ,.self-specifi4 in ,th
,

.

d Ax

that

t equal. oporti ps of males and f

on't know what.theY ill do 141 1974 A
\

\'

+able.1.2 in icatea a rel tionship,

za ion andthe type o ciscon,,a

A
..

.

e ion and ca eers. ite gene

dir c ly to lipi et 'ty p 1974 are more lit

\I
i

whil °les is who plan on entering t

s and

nfu's

th- degree 0-

e concerning / eir future:,,

tend orrgoing

yrban'

ef enrolling in

scents who

C A A entering ither nursing

now are more likely to reside

to study part-time or tak 4ri/off before eeking some form of post-
.

secondary education" a, evenly ail4ded the four strata.- Thus,
11

//

(on entering the labour force are47.5% of those ad2 scents who int

from stratum rural) 30.4% niversitSr-boUnd ado esdents Come from

planning on apprenticeship or trade schools,

to resi

labour f

trade a hO s or simply don't

Adolescents Liio intend

stratum rban) ; o)t

ve in ru50.4 ea (stratum 4) While of tho e adolescents plan-
!

ning on C. .21.11.S. oil nursing scho 1p (33. % and 37.9% respectively) now

reside in i\ural areas.

A irikjorit (70.7%) of the respondent's fa ers were born in Canada

(51410 1.1),/
-/ !

1h there are_SOme variat' ns by father's -birthplace

// 7
cross e eiRntNgroupings,we wiAl not scuss them at this.time be use

/
r ishall refer to te 6 colleges&s'C.A .T.S /

t.
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its link wi the'se

Ethnic Iden
.,.

Table,

Ontario id

12 -

upings app% `tenuous,.tenuous,. ' ,

.

\'
, 1

i
,..

reveal thaf.hn overwhelming majority. f Grade l students

J.

i

,

tify them elves first and foremost asoCanadians (81.4%).

Religious Affiliatiox'
' I

(
A.majOrity (53.4%)'ofthe.students in the'sti-vey .identified them-,

\\' 4 'f
,-

selves as Vroteslt nts4 31.3% as Roman Catholics; 1.3% as Jews, 8.9% ,claimed
\

. A

.1. pg, ,
-1. 1

t.I., they passer d no religious affil tion and 5,10% stated 'other'
' '''

religioustprefereres:* (Table 1.5)
.,

én the major groupingt are compared
. *.ti'

..' r, -. V /
, .

in terms, of ,religious ffiliatio0, wgenote Olat.while,fully 60: % of
,

...)-

I.
.i,

those who intend enter g nursing scho4, identify themselves as rotestant

,
1 ... . 1

only,48.5% of those entering the labour market and 43.8% of those who

1

Ctena to study part -timeime made similar claims. For the la group,

.
.

Roan Catholicis' wds the primary identity1(44.5%): It is interesting
i

'i. 411.

''.

to notlp, that of those who stated a Jewish identity, 58.3% are university-

..

bound. Finally, a'lak of religious affiliatibn would appear a distinguish

,.

,

r .,

the' 'time-off' students" froiour,other.groupings; fully 18.6% stated

that they Possessed no religious affiliatyn. '

. _ .

' :- ----,

Socib-economic origins 1

In this sectidn we. will deal with four socio-economi ibension
I

of family: perceived total, income of family, fatitieris occUpa oval ;

_prestige, father's obtained educational level and the work statt



/

r

- Fuliy J.6.§% Of the Gra& l2 students petceive that theit total.
----

.

.' family incoMe4s4e
,

total income exceeds'
1

t
I

k

.s.
. .

s, than $10,000 a.),ear. While, 19.1% re.1.dp4e that

.. .
.

$16 c ,
00Q a year.: It is _important to 'also ACte that

. ,

28.8% of studentsin!t survey have no idewhat theii family income

.1s. '1Table,,1.6). If the high en4 of the income scale ($16,001 and above)
.

4
.

.4 i

is examined, we-find 50that 29%2% of !time-off' students., 17.4ofliuniversitY7
---

bound;" l6 9% Of C.A:A.T.S.-bOund and 15.4% of part-time studies students

occ e income categories. When the\ low end ,i. examined CO 000 and
- . . ,;

.... ,-
,

.

below),-2
\%

of tr4decschoo4.1 .8% of part=timelstudies and 12. of

1

,

: ''
',,

'

full-time fob students occupy these incani-taTiicF es, advan aged:.
i, 4

4.
1 4 1 .

I 4'
. 4 4

. groups axe therefore time -off, university and C. .A.T.S. trade 12 students

while the disadvantaged ;are radetschOol 4nd fual-ti4e jo Grade 12 students.

'Those who plan n.part-time tudies appear to occupy both categories.
.

2F -t occuplat'onal prestige

1 X
4n index.of one'. s social class i's sually Iasedon the father's

. ...

'

occupation Bernard Blishen,has develOp a ,social cl ss index consisting.
k

. ,

---- 1
r

. of six le
,.

1//e employed this indeX in measuriig" t prestige ce
.,

. ---

' father's o tion. .

- . -. _.

reveals that university and time7-ofi Grade 12 students are

4. 41 b.
Mbre'likelyito.o itlin4te from upper or. upper-Imiddle c as ftmilies while

1 1 ,. '.:.:--

. ,.... 1' .

.

4. Blishen. et ,a

page 752.;

., Canadian 8ecie1y, Macmillan

1;,

/

of Cana

4

4, 168,..; Toronto
,t

411

4*



tit

1

fhat_WOrkluil-time,'Ofthose rode 12 stu4tS

rade:johools or. apprentice.gLp programmes, ,only 16.8% s

..

, %,
.. . reptheir moth a are workihg full-time.- Thi'd two groups rep.

id 'low' group. ±n terms of mothers' fdll-time elmIploymen .

i

. ?.

.,Eamlly racteristXcs:'.
-. . i-

.

,;., Number ofof cYzildrert: in the,Ifahily .e

1/.

.

,-.
.- , -:

-!...

Near).y half of grade-12 studehts in Ontario come fNm f llies.iri.
.-

. ... .7n, , ,

* 1 .

whic,14' there are the or, less brothers and. Sigers" (inC1 ding the - ',

..
. .

4 ' '

\ f. ,

; , i

, e L' ;
.

io \

respondent) s' almost 20% of:the respondents are situated ,ri. fatil ei were
.- , **. ..'' e ,

. 4..r . .

there are 6:or more sihaing's. 'The average family. size for the diTfer4it
. i

X
\''

,

,gtou ingg (and ncluding he respondents) ranged from' .to 3.4. ThOse
.

. 1 \
,

, .- '''

,-' ,/
.

1-1.cle students who,,,plan on directly, entering the laliOur force eside '

.,

., .

',i .. /
,,

.. ,.--

with the
/

largest families and students who plan on going directly Onto
,...!,. , . ... \ , . . -

}'
,t

university live. .within the context of the smfedt families. We may :0al,,.

1

\ 7 ' '. ,.. , , ,

elso-errange the following groups in terms of family'size (fromilarge
. . . . 1

'\
v, ..4,.

to stall): study part-time, c: "A.T.S.,, Don't know, trade school,. time-

w 4
44,",`

iff ancl:nurging ,Schooks\\,

. ,

order.

er one third .of

they a

me fromfamilie in, iCh

udents that are
.

bead d

for: univer i.teg.end plan to.,ta

4.e first lad' n.' of thooe, strident

* , ahnd 40.(Wrespeckively,'
-

'd trade schoOi kriented,
. . .

,44: 29. 0% tinid 13.8 respeo4iVel.ys;
.

.

-,-. ,
, ,

, .

ii,:s

i

.

'1.'

1,i1,,

, c I
4',. ,, 1 '
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wy ,

r

I

'Graldp 12 students in other cate'gorids ate more 4kely to originate from
. i

, 1

.,
workipgsc;class families. Thus, fully(3 1'.8% and .0%- of the university

and itline-,off students, respectively, appeAr in Blishen one and two (upper

ancrilpper middle class) while over 55% of,those in other groupings

(students who plan on diredtly entering the labour force, etc.) appear,.

in Blishetifive and six (working class). AT

Father's educational level
" '.

The majority (53.3%) of Grade 12 students come from famklies.in

1

which fathers have obtained less than a high. school diploma (Table 1.8).
..'

However, almost 3% pf fathers.have had some university training' or completed
/ fi ' 4 ''. . -*,.

aUniversity degree. When father'§ educational level is related to future
%" , A - ,-

, .

lang of Grade 12 students, wg obServe that university-bound and tlme-
, c

off.students differ markedly from their peers. Fully '3'6,.7% of university

and 3,2.1% of time-off Grade 12 students' fathers havikobtained and/or
. .

.

, ,.t
completed university,treining. Those students who plan on enter ng the

q ,

, . .

labour market, entering trade schools, or studying part-time pre tore
.. 4 ).

likely-to come flop families where the father has only completed an

-

elementary school education.

Work. status oAcither.
,

pearlyia third of mothers of Grade 12 students are presently wo4king

'at f.011-time jobs; another 16.7% areengaged in. art-time work. (Table 1.9).
A 4

. Of thosg students who plan on, taking time .off in
y.

:k

:

974, 33.8% have mothers

1

lb I
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I' . and vocational DecisionhMa ing

.
e .

'il

An addles ent's intentions and, decisions\with tespeCt'"tol his
, N

future career nvolves a complex jrocess and depe
\

d on interrelated,,seta

i ,

of factors. We pointed out in Cha ter One thatAIM? one start's in society
0

strongly, fluence, where one wind t1.p: But one's initial starting point
1 -,t

6

in a sbcial structure is Nt the o ly factor to cc sides. As peop mature

4they code in cogact and interact th increasing n different

types of 'people and institutions. /*S contact or ract3\on (in combine-

. t: /.
tion with initial 'starting points)* eilitate the developme of iverse,

drives titudes and motivations,
I,

. . I -.
. /

I is our peemse in this chapter that an adoleac,nts' d sion
*

. ,

/
.

concerning his future carer is influenced by tact With a variet of

different people. In the case of Grade 124tudentsffe are Interllested
-..k,

,. .

. ,
1

,

11 _..

in e amining the influence and impact of,three categories of"people: fmil
O

i

.

peer and.4o1 agents.
/

, -

Grade 12 students we askadto rer, nd.- to the follo ng question:

hat leTte t have each he fbllowi g peo le encouraged or (As-."To

\ A

ged You to c tinue y Ur 4d ion gh school ? ", We then asked
,

.
i ,pn-11Of th people mention wliok have en ouraged.or dis-\4-..'\''.

CO u respect our plans for e education, i h of th

,i
has h st im our deas/ 'ncerning.fu educati n and

, .
.

'1 r
which ha est " In the f4lowi Joins we

4
\

ons der



. 1

' 4X'he talpict of 'various people on. Grade 12 Students' decisions concerning
.. . .

. \I.- , .
.

. .

J .

-

1'futOre education and(II)ttie extenp.to which family., peers and school .::,: :-'

agents encourage and/6r discourage Grade 12 students conerning their
v

future education.

,

Before dismissing the impacLof,variods types of,people on Grade 12

students' decisions concerning future educational -plans, we should,indicate

.hot sing/e out any one type of person that had the most impact on their

'
that a relatively large proportion of respondents (over 30%) offere multiple

responses to the questions cited above. That is., many adolescents could

.\\

decis &Is regarding future educational plans. Therefore, Our disMission'
_ , \

is li ite6 to those adolescents that respOnded to the question in ,an..\

appr priate_manner.

.
\'

Of; thg varimis,tYpes of teople (i.e. family,, eere, school agents)

lis ed, ade.12 studs mostly perceive that their immediate ;family-has
._,, \ ,

.'i \,.

th mo impacton.decisiOns concerning future education; 33.:' selected

xn thers, 30.6% selectedjaihe
. -

and 7. % selected brothers anI/O isteie.
. .

Tliiirepresenp over\f0% of t e total relonse (excluding multiple re-

1
.. . \

;

onses)..,
' ,.

0.
.

1

1

.

'<

6. '..: ; 'f' 6
.1 . .

Students whq plan on rater ng nursinschools,are Pareicul ly

. \
4...

susc=:'tibl 'to the inflUence 9f th ir'Mothersi(54,6%) while stude ts.

7 '.

who on taki g time off are leas su ce tible (23.8%t (Table 11.1)/ .-
\,!

_

i'athe y a egligible-r
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as a career (13.5%) but strongly influence university -bound students

(35:6%). But it is' also true that mothers have a nearly equal Impact

(3044 7.).4 Mothers hate a stronger impact (36.6%) than fathers (28.7%)

on'st:udents that plan on entering C.A.A.T.S. Let us remember, howeveri

that:in the case of those Grade 12students who are planning On
.

and nursing, the ex ratio is in favour of females. The impact of

sisters a rothers is particularly strong for those adolescents who

pian.r,o enter trade schools and apprenticeship programmes (22.0Z).
. ,.

f r. #

The impact a,fridnds tri either,universities.or C.A.A.T.S. is stronger,_
.

.,.-.- .

fOr.-thoge adolescents who plan to tate time off (10.7%) than for any

other grouping. This spggests that

by frie 4s- helvsuc

time\of4 before sOnt

It Ys, Interest

sccount..for,onIy

impadi of. friend
.

r resUJ4ti.,a

or 1 000

t ,information and

g some for of

to note t11at,

advice given

4
reaching their decision to take

post-secondarye4Ucation.

teachers and.guidance counsellorsi.

the total impact on future educational decisions.

s slighti..y. higher (11:2%).but not'sj.gnifica tly

In 1

mport

ehria1,1y

adian :Sec

1Bron

sour

eAber

con onAnt with those obtained by

dart' school students drawn from al

found }that suppoItt 'from parents

t entouragem= t for post-secondary

--Itheschaol.fa, 16Y ranks ,next;'and

duca-

r results would indicate'

a '`fiend.

,s

the Career isions

2, p. 332.
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In this section 'we will deal with the encouragement or digcourage-

ment.givq1.,biimmther and _father to Grade 12 students concerning. their
\

,

future education. Both' sisters and/or brothers', and 'other relatives'

are.excIUW because a high proportion of, adolescents either did not know

Or designated these'-kin as inappropriate for consideration.

Of those Adolescents that intend to enrkl'in universities, C.A.A.T.S.,
. 1,
-aUrding schooli,eake time off, or pursue part-time studies, over forty

by their mothers to continue

otfier hand, 35.7%-of those who

- "

percent have received strong encouragement

.thei education after high schboi. Oh the

plat to iiireictly grater -the laboUr force esin 1973.or 1974 were actually
- f

:. ,,
. .

&iscOuraged from continuing 'their education. Of those students who are ,

.s.

uncertain concerning their futuie Mans, 27.21 claiMe/ that their mothers

strong dliCouraged theM:in continuing education af 4.r_high school.
1

0-
(Table .2).

.

-.!.
-.k..,

---

When we turlloota7conside don of fathers, !able- 11..3 reveals
K

:. .

--.. ..

.
.-

.
.

that the 'pattern'-'of relationships b4Ween ,extent of endouragemerit and
..-. ,

I
:-...,

I , -.

:7

Plans for 1974 are,essentially siiilar...tothat-in Table 11.Zy....It sidul.d\-.
.

. - .
.+

. .. , . , ,be' noted, however, that fathers'ate weaker. thanoottlers iti-Oleir,encouraap,-
. , - 4 '4 0-- z..., .-4,-

,,,,Z" , z ", - ' .4 1 4 .- , . *. -

pent that daughters enter -nurg1ng schbol.- SIMiIarb, they ar'e,,.yeakei :,

,.,.1, . , ., ,..,_ r.
...-,

then.mothers'in.their endortitent of,part7:tims,..sp.Idents hmt pore strongly
. ,

-.::. ,..... .
,

-.._ . .
discouiage entry into fradei3cheas. and'apprenticeship..progkanOes.

.

f

".-

.k

,

»

T . . ,

I "

,
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.

In this section we will consider the influence of(friends outside

the, context of universities and C.A.A.T.S.;the latter is excluded be-

. ,

cause a high_proportion of adolescents could not identify their influence

felt they were inapplicable to their'own particularssituation.

Generally friends were more likely to discourage respondents in
T*,

continuing their education hfter high school (38.8%) than to encourage

(25:8%) (Table 11.4). :Those adolescents that.plan on entering nursing

schools receive stronger encouragement than,adolescents who intend adopting
_ .

%other alternatives. Those adolescents that.plan to obtain a job, enter
,

a C.A.A.T.'or simply don't know What they want in the future are more

strongly_discoprdged by friends to continue their education after high

schobl than adolescents that are choosing_alternative routes.

School -agents
,

,Grade 12 'students see,teacherd as' fairly encouraging with rega d

. - il

to continuing thelr e U tion after high school; only 22.0%.claiied That .
,

.
.

' heir teachers disc g d them in any way (Table 11.5). Adole cenis .

' 4

------_
tTtige

.that plan on either universities, ndrsingschoo

time off, perceived ,greater enconragemeht adolescents

1

in other groupings. In fact 31.2% of thosayho plan" on ob dining a job
0

..
.and 34:7% of those who plat

"
enteringnteringtrade Sehbols se ted.that teachers

0 a

'discouraged them from conkinuing"their eUcation,ated f high school.

The pattern is somewhat similar when .counsellors Are

-
considered. They too care viewecle-da catrly encouraging;, only 23v3%

*44
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//

of Grade 12 students perceive them as discouraging (Table) 1 .6). Students
.

p anning on nursing careers or on entering part-time studi s are more

likely to view guidance counsellors as encouraging than s Ants with

different plans. Thus, 28.2% of students who plan on .tak ng a jog after

t
high school and 29.9% of those planning on entering trade schools feist

that their guidance counsellors discouraged them in seeking additional,
. ,

education after'high school.

4*.
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CHAPTER THRE

4

catfonal and 'Vocational P Relate to
irations

\
1

An adolescents' starting place, in the
,
so \order and his inter-

action with 'significant others' are important dimens imis to consider
. .

in understanding educational and vocational behaviour. p less,important

1
is thegdolescent's comparison of self wifh peers. Many studies in .

gocial., science, hdVe shown a strong. correlation between self concept
/

.

and educatiokl-and/or vocational behaviours.
.

Our purpose in this chat' er is not to explain how favorable or'

.

unfavorable self-evaluations re formed but o examine their relationship,

ilt'if any, tp the educatiOna/ and vocational p a

///.
1

ns of adolescents 111'194.

Orade'12 std- is were asked two types uestion the first required

the student toe uate.his or 'her present .abilitiee comparison With

/' .
` peers. Th4 second type af,)question 4required the student' to evaluate

.

.\
,bis or her present academic abilitiesUitb reftrence.to some future

1

educational goal -(e.g. graduate from a university). In the following 1.

seeFion we will examine both areas, an d refer to specific items in the .

quesLOnnaire that providell'leasuresof. hese aiems,;,-
\' , .'

Differences among adolescents in their educational and vocational

plans may also be traced to variations in motivation. Adolescents
-

that seek to extend their education beyond high school do so for a

Variety of reasons and the emphasis placed on lny orr reason may vary

\

t

;



wir the pe of eddcation. Grade 1

to assume th. they would continue t

407

.

students in

eir educat

is s ry y wer4 req ired

after hi& school.

They wyre then o fered a number ,of 6 ffereat reasons .fo continuing education
i

,

.

[
;

. '

/ /

.

/

andNqsked to.indici how important each r/pasOn was to
(

em personal
\ --- .

A second section of th chapter will examine the rel/a Onships tw1en

emphasilth reasons and ed ational/voCt nal plans for 1974.

In a.fi section the asp ations of G de 12 stud ts 'Will be

related to their actual plans. Is it true that t e adole cents' desires

cotIcide with .their future educational_and vocational plans?

F.

A. Present ability in comparison with peers.

,

\
*Grade 12 students w r aske o rate themselves on a numberaf

. 1,1

'4;1 \\:, items;rthese items includ sch?ol Comp red.with close frieids and

classmates; rank in tbei, high school yea; opinion of their own work
if'.

_. "\
___ \

and real abilities. An examination of the relationship between self.-

-
.. ratings (on all items)., /and plans for 1974 revealed basically similar

trends (Tables 111.1 11/.5).

..
1arade0.2--stud is who lilan ori'directly entering tn4,versity_in _

,

41974 would appear to possess the mist favorable academid self-image

-while students who plan on entering trade schools or apprenticeship
IA 4

programs have the pporett self-image', For instance, 61.1% of those

W'
Olanning to attend university rite themselves well above or somewhat

. ,

,

above average in school ability compared with their classmates while J



r

- 41 "\

.

. .,

only 14.3% of those planning on trade schools expresed s lar f elings

1., \ \\

(Table 111.2). t is also true that the academic slfrim
----.....,

e of university-

bound students bigher than for C.A.A.T. -bound students. Thus, fulls

68.3% of unvers ty and Only 44.2% of C.A.A TO. - bou d studerits rate

r.
their Own wokk\s well or somewhat above a erage (T e 111.4). tudents

t

who plan to enrol in'part-time studies appear to possess an academic
. , ,

self-image similar to students who plan to study:at C.A.A.T.S. Thy do
t ,

. . :., /. -

differ in one respect; 55.3% of, the latter group and 44.2% of the former
-......?,

s..

group feel that they are yell above or somewhat abage average, in-their

assetsment of on work. --------,-.2_ \,
.

The academic self - appraisal, of stude ts who plan o enter the
.

.

labour forte is generally lower than for students planning ny Other

.. \

alternative excepting those wh intend to enter trade schools. Thus,

, . .
. k \

`w ile only 26.7% of students pia icing to getfjobs; rate tHemselVe as
,

4e11,above or somewhat above avera e compared with classmates,,61.1% of
\\ \.

. \
Gra&12\. students planning on -university ar. ining expreSs. simillr \-

feelings. a

I .

'V V

.
Over twd=thirdi of Grade 12 students beileve that their grades

, ... .

do not mitchtheif real abilities. They, feel that they could Perform,
-much better or better than they actu4ly do: This is especially true

'for students who plan to.ta e time off\in that' 45.47. state they could, do

get much better narks if they wanted. Only 23.6,% of those planning to

take nursing and 14.2% that iian on entering trade schools 'share this feeling.



t

B.. lelf-evalhati with res ect to fu oals

Grade 12 s udentqwere also asked is evalu e their chances of

g aduatinifrom u iversity or C.A.AIT. '7.,..In dit they were require

t.

evaluate the iklihooa\of completing dd anne tudy beyond the bath

egree level: Tables 111.6 - 111.8 .
,/

Those whp a e univeraitIrdiected'are als quite conf

eir ability to graduate.from un ve'esity (93.0% Students ''Who p an

to take time off areanext in linein terms of confidenCe (68.3 %) "le
. -

' / onli 20.2% Of those 4to plan 'on trade schools feel that they have.the

. -

academic ability to graduate from university ( rOie 111.8).
... .-

..

.

While over ninety percent of?students.whO intend either to enrol

,
:.!

, i.

in

,, -

n it,i.versities or 0.A.A.T.S. exiireOs confidence in their ability to''

gradua from a C.A.A.T..) only 46-.0,of the latter group feel confident

i

. in their
-..

ilitograduatefrom a hniveisity. The fact that Students

planning on. ect entry into'pe labour force feel more, confident'
, -,

con rninkth ir ability to graduate from C.A.A.T'.S. (67,5 %) that

universities (31.3%):lends support to the notion that high'achobl,

students see,higher standards operating in universities than in C.A.A.T:S:

a

Further qupport for this notion is gained when we note that 78.3% of
.

students who plan on entering trade schools believe they Have the

., . , .41 .

,, s,

.

ability to graduate.froma C.A.A.T. (Table 111.6)

Approximately two-thirds of those planning on university feel

Iconfident concerning Aeir ability to cnMplete advanced study beyond
.

IR

a.

-
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. ,

si411114r fee

that they po ses ek.the abilit

[ i

II. A Reasong for ootinuin

I 'Getting a satisfyin b' is emphasized es a very important,

\ I c,,. .

reason for continuing ediiCation beyond high school, by tOst (77.4%) grade

12 nts (Table14..9), StudentS who plan on trade echools are least
/

/likely to stress the importance of a SatisfyIng job (64.0%).while

studenes.who intend totakenp nursinis a Career are ;host likely to,

emph4size this reason in continuing education be hig 'schoOl.

, .

Over one third of Grade 12 sehd ts would, consider a high income job

..-.

a' ve y important 'reason forsextendirit, their education `(Table 111,10).

oth studenta wilo are job oriented and part-time studies oriented are most
\ 1' . .

10.ely to.stress this feature as very ,important (44.8rand 45.8%. respectively)
$

.

bile students who have seqcied a nursing career are least likely to

emphasize this reason (24:0%). yc

II.

Most students (50.2%) view. marriage as a very unimportant reason

for pursuing a higher education (Table 111.11). Those who plan on taking

time off f56.37) or enter universities, (52.1%) are most likely to dismisst

marriage as unimportant while studentS who are either job:orie*d

.(45t9Z), part7time studies Ordpnted (46.0%) or headed for trade-schools
1 4

(47.0%) are least likely to frown upon this reason.

a

r

4.
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%. %..4

;Learning _how- > o get. along. 3,th .peO-plel no
\

considered- a very'.,..
v.': .- e

important reason fbi" tiintinuing education beyond, the high. schOol. level
. .

(30.2%). . :planning 'on:,entering trade 'scboola or aPp,renticer:
$- '"` . =4.

'

progranis are least likely m.ogy. to stress this reason ad- yery
.

''_important (Table ,111.12). HOwever siddentd who have opted. for nursing
-

a .,
,careers (where the stiss bn patient 'dare; is strong) -an 'la' oat, likely to .

..!` . .
.emphasize'thiti reds as.. crucial (4`9.8t) 'fot..;entiting cYnels edVcation

'eyond school%
. ,.., . .. . . ., . . ,. .Over 40.0g of *ads 12 .Students personally belielve that providing,,

A
--. ,. 74 :: el

the topport4nity for self -imprOveitientt; constitutes a very important ritason. - .
l -;-t7. -... , . :;, "

"
- .

for enrolling in' a. post-second4try inatitu_tion (Tkihle 111.13;),_, . gtudenta.
. _

: 4

who plan on mining fta a career,*(57.4i). and part time studies (5.5..,5%) :,0'. -:-

are most t. -l'Ak,aiy. tO:`eirtpliai,iie the liapOrtatice ---of this reason. while students...,

... k _ 7 "ite
Wit ..* ...:'

el '
.mho. plan to-let a job (37.0.--) are least'Aikely to claim. that Salf=atiprove-

-v. - .
ment, is an imPOrtant -reason : for seekin.a 'higher. eeiucatIOD....

. ... . . ,

11 .

4

"4,

, -

_ ,: 4t is interesting to ..note that only .39; of '-stnoAntp writ; are
. ,

4 V,
;,PlanniliitO ,enrcili, in univeraffeS , stated that.,baing*,rbetter able. to*

1 i .., . ,
- .... , i -.. -: ' , ,

4 -':kr

_...., 44444rkaild "and_.4ppreCiati 1:aeaq.._ ii a 'N7437,;"4.tap-optant,:reaiiOn for-.ob-taiOng .

---_-.-.::. , .14 . _- __...,,;; .
.. .. .

41 ,'.:- . . , A,
a 114iher eciutation while over 40.0% of our parte4time snit:lies nurding and ..

. ,_,: 9 .., . ... ; ' . ..: ... ,... . ,' ..7% - _.
rotipS.Atipsse ;the- 'ittiprtOce of this resat rtEible 111.14),..

..A r14,tbrity..6i irade'1.2** Students .consider. career .choice'

1

.:

as a not St q...14 -it ii4rtapi iiigher: educat
4- . "

:itoWeyer; stVilen who. -Ire PTnnping 4Q i)tir ,1%5 or don't~
,- ,...,. . .

.."' " - ,..
.... .-:,,,..:.

"2, ..., ,
: .:: ,i :-:
,,.. .

-.:-:;;; :,,,,..:::: '": .`.. :4'4'

:., t ..:..

,...,:`.....; ",.... ...
:. e *, '..

, : ,,,,,.;..
'7,.. "

., ...' 1.-..".-e;.:?;;;,. -1.z..",:,. ',-. , ...:', ..::.' r : -,?..*

-

'et?.
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e,

know what they plan to do (17.2%) are 'most likely to view this as 'an

important reason; students planning on_nursing (5.0%) or. trade school

(4.779 are least likely to stress the importance of delayingcareer

choice for continuing their education.

Over 40:0% of all grade 12 students view an increase in status or

prestige as an unimportant reason for extending their education beyond
'

high school (Table 1.11i16). Students planning on nursing (53.5%) and

'university (47:0%) are most likely to de-emphaiize,this reason while

students planning on trade schools (30.9%) or getting,a job (34.6%) are

least likely toyiew an increase in status or prestige as unimportant

for continuing their education beiond high, school.
r .41

.

out of school for one or two years,

rts and technology, university or

Table 111.17 reveals that fully 33.

.

Thought'of,taking time off
.

All grade 12 students were asked the following quetion: "After

you graduate from high school have you ever t'iought seriously of staying

I

and then going to a college of applied

cater educational institution?"

1% of all grade 12 students are now

.

considering taking time off for one or two years before continuing their

*, . . 4 .

education. 9f.e,

.

th4s 33.1%, 11.0% is comprised Of grade 12 students that

;

- plan n some fgErm of post-secondary education (e.g, university, C.A.A.T.,

. !IF
. _

,nursing, trade schools).:greater proportion of students planning to

. *irol inC.A.A.T.S. are considering taking time off (28.0%) than students

r .

'
, .

4.

# a.

tl

4
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.

J

,

planning on universities (16.3ty It is significant to note that 54.7%

of those students who are now unsure, of their future plans are seriously

thinking of staying out -of school for,"one or tw years

\
This could mean

\ I . I> ?

. \
i

that amajority of "don't knows will windup, in one or, two years, training
. N

.

, -

i

in a post-secondary institution.

III. Aspirations of grade 12 students

Oracle 12. students were asked what they would like-to do after

\\5'graduating from high school. By cross-tabulating'aspirations (likes

with actual plans or intentions, we can achievb some notion of the

congrue\cy between aspiration's and plans for different groups of adolescents.
Table 111. 8 reveals a high'degree of congruency or consistency for 4 groups.

That is, over 80.0% of those-grade 12 students who plan on eithell enrolling

in universities, nursing schools, trade schools, or taking time off before

e rolling in a post-secondary institution, state that, they would like
I

to follow the very same course after graduating from high school. Of

, those students who intend to enroll in (C.A.A.T., °nix 63.8% would

actually like to select 'this alternative; 22.41 would like tq take time

)
_.ofOfterfiiihAahooi'hekoxe enrolling. This fits with the findings in

1, , ,

.Table 111.17 where 280% of students planning Ofi eniering a. C.A.A:Y, are
. ,

.... ..also oalsidering taking- ..t. -I.Metiff: :
. ...-

J

Only 67.7% Of students.planning to get jobs Ilifter high sonool would'i
I.

e

. S' . , * . ( .

: ..%7' .
..4*

,:e

.

,aettially like to do so; .9.6%
0

would liketo,enter a trade school,; 8.7%

.,;ioula like to 'take time off and 5.3* wouldlike to-enroll in a t.A.A.1":'

1. '

V
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I"

-Those students who are planning to do part-time studies-appear-least

satisfied with decision in that 52,8% would like to select another type of.
.

4 ,
%

I.

alternative after graduation. Thus, 16:4% would, like a full-time job;

16.1% wish to take time off and then enrol in a post-secondary institution;' ,

6,1% desire to enrol in a universi and 7.4% would like to attend a,cC.A.A.T.".

Although 27.3% of students who are unsure of their future intentions
, .

also don't know what they would-like tb do after graduation, a large propor-

tion do have aspirations. Thus, 24.5% would like a full-time job, 19.8%

_wish to take time off, ,And 18.5%' wish to pursue some for m of post-secondary .

education.

Grade 12itudents were also asked this question: "If you had .

your choice what aort of job or occupation would you most like to aim fort
JA

\ -.A . .,
.

Think about what yo would like to be doing 15 or 20 years fifSiNclow."

i
,

.-

, -- s
.

The responses of stu enis were then categorized using'Blishe'iOrp_Occupational

Feting scale, Blishen one means high occupational prestige and Blisk6n

six stands for low occupational prestige..,Table 111.19 represents a cross-
.

tabulation of occupational prestige (of students'_occuational aspirations),

'and,their plans for 1974,

When the occupational prestige df the father's jobs are compared

with the aspirations of their children, we observe that-Grade 12 students

set higher pelf for themselves than those obtained by their fathers.
,

Thus, while fully 52.9% of fathers occupy Blishen five and six, only 14.4%

.of Grade 12 students aspire to perform comparable occupational

ti



4 -

Students who plan on entering university have the hi best occupaxibnal

aspirations in that 71.1% are located in Blislikkone and tw6 52.1%
:

. . 4.
of those students who intend to take time.off also possess similar aspira-

tions. The occupatio al aspirations of students .Who plan on either
o.

1

.
.) . %

directly entering the abour foxce, nursing -schools or studying 'part-
r .

time is low relative t students mritht'alteimati:kri1plans '(less than 18.0%
, % 3, :- 1,,

1 -

were
,

, , . ,.

of these students classified in Blished oneoah&two).
4 . . .

'/'

,

I.

;

4

t,..
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Table 111.16: Aspirations and Plans Tor 1974
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4. - - 4-- i-- f
etc. - -
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'CHAPTER FOUR

The Relationship of Academic Performance and Attitudes
to 'Future Educational and Vocational Plans

Success or failure in a school system is measured, in large part,

by how well opoorly adolescents perform in courses. Grades offer

teachers and administrators a means of processing students within a school

and placing these "itudents into the larger society. Grades are no less

impprtdht to students in that they provide 'benchmarks' for self-placementI., )t ' N-4,
and_nid in clarifying (or shaping) educational and vocational horizons.

In this chapter we will examine the relationship of grades obtained

in Grade 11 and students' plans for 1974. In addition, we will also examine
p

the relationship of expected grades (in Grade 12) and students' intentions

for 1974. A final section will explore the association between 'attitudes

toward high school education' and future plans.

' Students were ask ed, "What were most of your grades or marka last

year? (oi'the last year you were in school?)." Table IV.1 reveals that

41.2% achieved averages of B or more, 47.3% achieved averages in the C

range and 11.4% obtained less than a C average. When the relationship

of expected grades and plans for 1974 is analyzed we cap observe

(Table IV.2) that the percentage distribution are .essentially similar

to-those in Table IV.1.

Grade 12 students who are planning to enrol in universities obtain

the highest average grades relative to any other group; 64.2% achieved,

a grade point average of B or more in grade 11 and expected to do as



-69=

well'in grade 12. Students whoeither intend to work after graduation or

enter trade schools do notfare as well in that under.254%achieve grad::
.

point averages of B or more. We maTalso.dieeinguish Uhiverity and

C.A.A.T. oriented students wiEh 'respect to:grades. :'Only
,.;

latter group achieved averages otB or more in .grade 11. Srudetft4who.: .
. -

.'
. - -..-.

are planning to take:time off before enrohing in post sedOdary institu-
!,..' ,. .

.
, 6.4

Wi .0

,tions fall soniewberein the; middle With respect to 'tsniversity.. and ,, 0

.
.

. -

.

.
. .
.

...-..,
. . .

.
4 ..,

".'.C.A.A.T.' high school students; 39.1% obtained averages 'B or more
1'

.
.

, .

'

.....,,
.

.Y.,grade 11, ,

,

. ._ * .:-..
t ...

,.

Grade 12 stladents were askti how they felt..about tbci,iT high school. .
...

.

.. . -.., . .'

.

experience. noes high pchoorhelp or hinVe't-students'UlnzeparhilOT the,
V-% . ..:

.,, ,

,-...future? 'Critics pfthe secondary achota:system wi.J.U?eperp1%exed when,.
, .., . * ,,

. . ,. .

. ,.. .:4, -tbeY,fearn,that only, 5.6'Z ef.dradd 12 students' felt that their exper ences
,.

, A ' .iii.schpol had iC$trong negative. influencein,prepaiing them forthe.future..

i

4.

0 1 .
'../ .

, , u
.

,,,
,: .

'0,Over 80.0Velaimed that'th4r experferiees prove helpful dr.;yery helpful
-,..-, 4.

in.:preliaringr for he'lu,ture. (Tab'I'e Uramarsity 'directea.students
.- ...:, ,.; , ,..,.

...- .. .....

,. ,,,,wire .most likel.V't7"endorse high, school 09'.4% felt' high school w'a''s..belp-t-.,
,s....... . . . 4.....

ful or very helpul). while students lob& intend to take time off-(76.2%. .' :. '..
. _. .

.,,.:helpful lor. very helpful) andstudents who are unsure
,

. , _ ...
...

,

''
..,.

., , .

-',of,thefeftfure pfans'(77:0I stated ,that high school was helpful or Very
- ,

-
helpful) Were /ess-like16:to endorse high school;

is
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A '
k % .

s 40 perCellt, consists of students who intend to enter the labour market,..

.

1'

CHAPTER FIVE

Why High School Students do not go to Universities or
'Gollegesof Applied'Arts and Technology.'

The objective of this chapter is an ekploration of the reasons

# .

,

Why approximately 40 percent of Grade 12 students in Ontario are not

electing to enrol in universities ar C.A.A.T.S. after graduation'. This

i

r

plan to take time off after graduation and then enrol, and those who'are

preSent/runsure of their future plans. All future referenCes relate

to these groPupg of students.

:Students were provided with a list of nine reasons for not going

ft
to .-'university or C.A.A.T. and 'asked to indicate the personal importance.

.

'
.

.
..

of each one'of these reasons. The following section contains a comparison
* ; X . ..

of ttle Aforementioned groups on each'of the nine reasons.'
. .. .,

Students were also askTI whether there is a realistic possibility

J

tjat the m
A

e be considering some form of post - secondary within
.

e, next rive yearsAq,..if so,!, when might,theY4gnrol for theAirst?time..

,.. . .
The fin section thisof thS chapter contains our findings on, these questiOns:

. ,

. - .
'

. , .....,

Ove411'50percent of the.three groups consider obtaining .a lob as
-

.,,=' ...--!... '%''. , . '. .

'Soon as IlOSAihle ari important Nason for not going either to`university.
.t. .: 4 '

..

pr a C AIA:T. (Table V.1) In. fact, of all nine reasons,4presented to::'
,

.
?' _

rthe stildent9i,ikettins', a"job quickly' is considered the moSt important;
)

, .

reasOn. W.h.en 01e4groupp are compared we find that of the students .who ,

\ ,

,

,

''. plan on olytainingjobs.after graduation, 45.1% feel this-ls every
4 ' r A

..,.
c

.

ft"

,

ts
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- 74 - '
important reason walle.only 10.5% of the time-off grouRand 21.6pof

know.group attach similar importance tb.finding a job es ;quickly as passible.
.

Over 60 p';rcent of students re onded negatively to,the reason,

"My parents "do not want me- eo go.kt That .is, i majority of ,students

feel that this. is an- unimpoftareason in Aciding not. to attend a

. r

university (Table V,2) There, are minimal percentage differences

when the thTbe groups "are 'compared.

'More"-than '30 percent .of students feel th'at the boredom with

schoolwork constitutes:an.important reason for not enrolling in universities

or O.A.A.T.S. (Table V.3) Those gra412 students whoplan to take time

pff.are more.likelyo consider this reason not at all important (25.0%)

than s.eudents who.pin,on getting jobs or simply don't know what they
. . .

desire (approximately 15 percentr

Neaky a clilarter'ofStud4its.feei,that:thttem.pene involved in
. .

a university or C.R.A.T. education. constitutes an important reason for

not going. (Table V.4)

slightly,1s lately in

Those studerits;c9h.o 0.0 to take3time off are

- , .

,emphasize the. extreme importance (9.9%) of this

know'reason than either Job-oriented (13.3%) or peOpie Ili the ,Idon't

group,(1447%).

; Less tharia qu

.

. courses or credits is a mppit4tt'ieason for not enAdling in univer-

.

rt't ok eri.identa.dlailli that the lack of proper

sales or C.N.A4t,rS;, (Table V..5) Those students 13ho have not ')et
. .

develope4 plans for 1974 are most Iiitely_to stress the,importAnce of
'

thiA,reaspn -(29.6%) while thost;,'wh() 'plan on tin time oft.' are least



75 -

likely to emphasize its importance (15.7%). §tudenfs i.Tho plan to get

jobs fall in the middle (21.5%).

A majority of students (57.4%) stated that the deslre to marry

as quickly as possible As not at all an important reason for not continuing

_one's education. (Table V.6) However, studentsL.Idao_plan on obtaining.

Or

jobs after graduation are less prone to discredit the:importance of get-

Nit

ting married(54.0% felt it to be unimportant) than either of two other

groups (over 60 percent considered marriage as unimportant)'.

When students were presented with this reason for not going to a.. ,
le

university or C.A.A.T.: "It is expensive and 1,41ip't thnk it ivworth

';

the expense," over 40 percent felt it was not at all important. (Tatila V.7)

"

Howevef, students who are planning to get a job are Tess 11.15dly to ;-

".

reject its thoortance in thatl37.4% claimer} it to 'be Inot gi all important'
.

' . ,.
"while 543% of students in the 'time-off' group end 45.9% irr.the 'cant .,

know' group express similar feelings.

Almost 30 percent of students hclieve that the difficultiesinvOlved

in studying warrant a dedrsiott not to enroll is universities or C.A.A.T.S.,

(Table,V.8) Both students who plan-on taking a job after.graduation and

studetiks who are unsure about their future are more likely (over 30

percent in both groupsrthan students in the time-off group (17.4%) to

support rhe importance of.this reason.

Over a third cf students express the feeling that an importnt

, reason for not going to a university or C.A.A.T,. is basecr,on their

A

0 -

4

-.



..

r .
,

. ,
- r.

. . _,:_'' ..,*
:...

.0.. . -seleion of alernatve traiping-iUstitutiOns: tTable:.1.9) tudents who
.... .6%. .

.:41 - _, '. *
..* . .

..,.
plgp;in 1974; 'to .ckbtAh jobe..sare:M'Ore likely ;(24.17) to State that "1

.. , s . .,

". 6 ' intend'io take furthei training.:bni not iic; cogege;s:rr-'nniver's-ityil-' -IS.

.. ., . .,
I ..,

..,, :, ..
...? .

an importint reason..th-an either. l'studerit's in the tfre-off '04.6%) or ',-
a.

.... 4.,... I 6.f..... 0 0

don't know group (16 if174)1
. V ,

N

:. .: - ..,,t . i . t

Studefits were asked when in the.net five.Yeats thel'inight enroll.
.e, .,

J./

.

: . .

in some form of.posE-secondaf education 'tor' the firs't'tife (Table V:,10)

O' ,

, Almost 60 percent 'don't know-Or:felt the question..sbas inapplicable .to
4'P.

ithekr own Particular-6Case . Of tfttremqining Students z intend to
. . .

enroll;in 1973-74; 1,70.1 in 1974-75;. 14.7% ,1975-197.6 an-4 . 5.: (W.
.

.

1.976-11977.

;

, r

-4

.

4

r

:.

4. .



77.

Table V.1: Importance of Finding a Job Very Soon and Plans for 1974'

, Job

7782

Very 81.1
IMportant 45.1

28.2

. s

4012
73.6

23.2
14.5

Not
at:all
important

2711

52.4

15.7

9.8

1126

38.4
6.5

4.1

: 436
20.9

2.5

1.6

Don't
know

1203
50.4

4%4

Time
Off

Don't
Know

402 1412
4.2 14.7
10.5 21,6

1.5 5.1

227 1210
4.2 22.2

, 5.9 18..5

0.8 4.4

984 1477
19.0 7 28.6
25.7 22.6
3.6 - 5.3

924 885

1, 31.5 30.1
24.2' 13.5
3.3 3.2

889 766
42.5 36.6
23.2 11.7

3:2 2.8

4 398 .786

1 16.7 32.9
.10.4 -0 12.0

2.8

; ".r 17272
*6:5 ,4

. -.

o r .

0
0
T

0.

17. 21
-WA. '6536

.. 0

9596

34.7 ,

5448 4
19.7

5173
18.7

2936
'10.6

I
2092

7.6,

2388

8.,6

1.:-2.7632

-23:1 -.100.0
.

t

fr,
et

f.

0 0
0 '

n ,
^ 0 . . ,

10,
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Table V.2: importance of Parental Discouragement ana-Plans for 1974 -

Very
.

important

Not
at all
important

Don't
'know

Job

4

Time
Off

Don't

Know
-s

314

57.9
126 , 102
23.3 18.8

1.9 3.2 1.6
1.1 0.5 (r 0.4

911 144 287
67.9 ' 0.7' 21.4 ,

5.4 3:7 4.4
3.3 0.5 1.0

-4
1817 314 '485
69.5 12.0 18.6
10.8 8.0 7.5
-6.7 .1' 1.8

2459 4 :Ilk 1537 1017
61.3 13.4 25.3
14.6, 13.7 15.6
9.0 . 2.0 . 3:7

10179 2410 3423
62.0 14.7 23.3
60.3 61.3 58.8
37.3 i 8.8 14.0

1203 .398 786
50.4 16.7 32.9

10.1 3 12.1
4.4 , 1.5 2.9

-4
16885 a 3930 6499
- 61.8 14.4 . 23.8
Irs

. a

542

2.0

1342
4.9

eer

2617 1

9.6 .

4013
14.7

16412

60.1

2388.

8.7

27314
100.0

-$9
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Table V.3: Importance of Finding Schoolwork Boring and Plans for 1974

Job

3062
64.7

17.9

11.1

2379

60.9

13.9

8.6

--L

J-

Time
Off

i

Don't

.

Know

4733.

17.2

,.$ i''

Very
important

Not
At all
important

Don't
know

-L

379

8.0

9.7 ,

1.4

679

17.4 7

17.4

2.5

1291

27.3

19.8-

4.7

.847

21.7

13.0

3.1

3906
14.2

7429

27.0

4437

, 16.1
.

,g

4673
17.0

.

2388

8.7

27565
1

100.0

L....-

L

4989
67,2'

29.1
18.1

2807

630
16.4

1(162

J--

J-

791
10.6 .

20.3

2.9
--1..

675

15.2

17.3 ''

2.4 '

J-

1650

22.2

25..2

6.0

955 s.

2f.5

14.6
3.5

...-1

'

2691

57.6

15.7

,4,a
--1

*

Irj.o

c

975
20.9'

25.Q 4

3.6
_g_ i.:.

398-

16.7

10.2°

1.4.

3898

14.1 .

%

%

1007

21.3A
15.4'

3.7-
.

786)
32.9

12.0

2.9

6535
23.7

J

-

f203

'50.4
7.0

4.4

-1/132
62.2

p

1

41.
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Table V..4; Importance

80.

of Not Affording Education andkPlans for 1974

Very
important

.84

Not
at all

important

Don't`
. know

.

Job

--f

f-

Time
Off

i

Don't
Know

f
2284

62.9

13.3
8.i

2014

65.7

11.7

7.3

384,

10.6'

9.9

1.4

441

14.4
11.3

1.6

962

26.5

14.7

3.5

£13
20.0

9.4

2.2 IN
1

)

2984

58.7%
17o2

10.7

2382

62.2

13.9
8.6

-

.

i

802

16:0
'20.6

2.9

'566

14.8
14;5

2.1
L

.

1274' V

25;4

19.5. 1'4

4.6

',883"

23.4
13i5 .

3.2

4

,

L

i

'

6324

65.6

36.9

22.9

1,203

50.4

7.0

4.4

17156

62.2

i

FL

1-307

13.5

33.5
4.7

398

16.7

10.2

1.4

3897

14.'1

2013

30.8
7.3

786

32.9

12.0

6531
23.7'"

F

I

3631

13.2

3068

-5024
x,8.2 -

3831
13.9

9644'

35,.0

41

A

2388

81,'A

27584

100.0

Cti

4.

rI

.
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Table V.5: Importance of Course Requirements and Plans for 1974

Very

important

Not
at all

important

Job Time
Off

1965
54.6

11.6

7.2

1651

65.2

9.7

6.0 ,

2915

71.9

17.2
10.7

1

2557

61.2

15.0
9.4

6703

63.4

39.4
24.5

382

10.6

9.8

1.4

229

9.0

5.9

0.8

Don't
Know

1250
34.7
19.4

654

25.8

10.2

2.4

485 655
.12.0 16.1
12.5 10.2.
1.8 2.4

841 781
20.1 18.7
21.6 12.2
3.1 2.9

.1559,

14.8

40.0
5.7

1203 398.

Don't' 50.4 16.7
know 7.1 10.2

4.4 1.5

16995
62.2

-r-
2303

21.8

.35%8

8.4

786

32.9

12.2
2.9

3896 i 64219
.

14.3 23.5 4

3597

13.2

2534

9.3

4056
14.8.

4179

10566

. 38.7

a.

2388
8.7

27319

100.0

81.

6
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Table V.6: Importance of Wanting to Marry Soon and Plans for 1974

Job Time Don',t

Off
.1...

Know
. , J.

918 147, 224
Very 71.2 11.4 17.4

important 5.4 3.8 3.5
3.3 0.5 0.8

J J- -J J

1005 180
i

263
69.4 12.4 4 18.2
5.9 4.6 '4.1
3.7' 0.7 1.0

Not

important

Don't
know

..s

1289

4.7

1448 ,

5.3

2409
.

163 i, 379 2951
81.6 5.5 12.8 10.7
14.1 4.2

i
5.8 '

LB 4 1/.6_____I_______:_i
2265

%

486 817 3567
63.5 13.6 22.9. 3'

13.3 12.5 12.6
8,2 1.8 3.0

J r---J

9233

'58.5

54.0
33.6

-J

1255

51.4!
7.3

4.6

3.7085

62.262.2

2523

16.0

64.7

9.2

4027

25.5'

62.0
14.7

-J

15784

57.4

398 786 2439
16.3 32:2 8.9
10.2

i
12.1

1,5 2.9

3898 .6496 2747
14.2 23.6 100.0

ef
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Table V.7:' Importance of Whether Education Is Worth the Expense
, and Plans for 1974

Job" Time
Off

1415 99

Not
at.all
important

4

5.2,

1290

67.2

4.8

.3206

69.7

'19.0

,"
11.8 ,

3459'

71.4
20.5

12.7

6309

37.4
2'3.2

Don't
1203

50.

-know 7.1

4.4

16883
1 62.2

/

'2%6

0.4

Don't
- Know

525

25.7

8.2.

1.9

191 438
10.0 22.8
5.0 .6.8

0.7 1.6

522

11.4

13.7'

l.9

874 .4602
19.0 , 17.0
1S.6

3.2

528 . 860 , 4848
10.9*. :

13.4
1.9 3.2

.

113A52083 22952
18.4 26.0, . 41.8
54.5 45.9
7.7 y 10.9

398 786 2388,
16.7 32.9 8%8 r'
10.4 ' 12.2 $-

1.5 2.9
.r.

'3824 6435v 27141
14.1 --4 23.7 , 100.0

v.
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Table V.8: Importance

Very

Job.

2588

66.7
important 15.2

9.5
-t

2773

67.6
16.3

.10.2

I
4030

62.8

.

23.6
, 14.8

N

2810

63.5
16.5
10.1

4

Not
at all

F

important

3649

_60.0
21.4
13.4

1203
Don't 50.4
know., 7.1

4.4

V .

84.

of tbe-Oiffic4ty Involved in studying and
Plans for A974

. .

Time Don't
Of .1<now

255
s 1035

6.6

17051

62.5

-t

6.7''

0.9

407.,
1r-1--

16.1

3.8

920
9.9 22.4

10.7 14.3
'1.5 3.4

860 . 1525
13.4 23.8
22.7 ,.23.7

3.2 5.6

753 864
17.0 19.5

,, 19.8 13.4
2.8 ' 3.2

. 4 4

1121 i 1308
18.4 i 21.5
29.5 20.3
4.1 4.8

4

398 786
16.7 32.9
10:5 12,2
1.5 2.9

4

3795

4

6438
'13.9 23.6

3878

4

4101

15.0

6414

23.5'

4426
16.2

601117t4414

22.3

2388

8.8

27286
100.0

4

0

1
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Table V.9:

Very
impar_f aro-

Ndt

at all

import

4

7.#

' A

85.

. .
,

Importance of Traveling Elsewhere and Plans for 1974

Job

4091

71.1
24.1

15,0

2641

74.p
^15 6

9.7

2365

51.9

14.0
8.6

1568

64.4
9.3

a.

5084

9.2

0.0
18.6

48.7

P 7.1
4.4

16953
62.0

47

Time
Off

4-

, Don't '''

Know

' 570 ' 1096 576
9.9 19.0 21.0

16.8
2.1 4.0

194 714 3'549

5.5 20.1 13.0
5.0 11.0
0.7 2.6

673 1521 4560
14.8 33.4 16.7
17.3 23.4
2.5 5.6

363 505 2436'.

-14.9 20.7 8-.9

9.3' 7:8
1.3 1.8

1702 nod 8585'

19.8 21.0 31.4
43.6 27.7.
6.2 6.6

398 867 2469
16.1 35.1 . 9.0
10.2 13.3
1.5 3.2

c
1
i 3900 6603 27356

14.3 23.8 100.0

1
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Table V,10: When Enrollment Will Be. and plans for 1974

. ..t t '''
t
I

-3.
t

I
.

1 \ .Y4.6:- - -I-. -.- LA
.1 I

_
I

.
I

-1- 571 '" I 133 *" I 454. 1158
1 . -1 1 .

1 49.3 t
I 11.5 4.39.2 4.2 '

i

It 3.5 ' 3:0. 61.8 '-I . -

I 2.1 I 0.5 ,1.7 . ,

I -: : .,
1816 1184 - .1655N '4655.

I 39.0 '25.4 35:6. ,
17:1

.;
-11:3 - 26.7' - A,6 .

fr...

i... 6:7-
,

". 4.3 ,. 6.1
.4

"
'-.11::.,

:.I

1340 1634 . 626
43:5 ,. -.... 40.9 ''1.5.6-:-..

I ' 10.8 ! -. 36.9-.. . 9.3 -'-
. t -
1 '6.4 r -, 6.0 ". 2.3

-- ' ,
......1L ....1...........0.. 4- ....-1 .. '''' 2.. .64.1

1973,-74

1974-.75

19/-5-76
.

63..2
' 1976-78-

r27a 219

20.6
i

'.16.2

6.3 1. 3.3

1.0 1.

. Dot knasi 1196- ..;3764..

'or. :..69.1 '.1.4 23..4

;69.0 27:0.. 56.0.

-40.8 -. 4.4... .13.'8,. .-
a

._ ,
1- ..1 .._..1

.,...
.

..

. ... 16099 .. . .: 4427. 6718 . '27245
. ,

..,:59.1 - 16.2 24.7, 100.0-
. .

,,
.

%,

.16077

.39.0
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Grade 12 Students who-Intend to o to Universi or

Colleges of Applied Arts and Technology

I

TWA, grows of students are singled out for loser examination in
/

. CHAPTER SIX

this 'chapter students who plan on universitie And students who intend

to enrol in C.A.A.T.S. Seveyal dimensions w I be discussed and they
.

eitherinclude: (1) the reasons why grade 12 st ents opt for either unOtrsitiet
. ,

'or C.A:A.T:S..(2) the extent to which va 'ous sources of information

university or coileges,represent ayes, mass media) are perceived

as accurate or inaccurate, by grade students (1) the time when the

adolescents arrived at the,,decisio to enrol in'universities or C.A.A.T.

where (i4.e..the geographical aro they will enrol, what major area
1Vy

or.programme they plan on sele ing and (4) the sources they will emi4oy

4
2

tofinance future education;

(1) eaSos

The majority 03.a ) of' grade 12 students who, plan on'enrolling

,
in C.A.A.T:S:,,do so be :us e they prefer.othe kind of programme available

at C.A.A.T.S. gable V .1) Under 10.0i'of the remaini g gt4dents attribii

their se)ection to e inability to get into utliversities; the case

'r

of 'Sob Selection: pa ental pressure; etc.

,Students who plan on university enro1lmenta Stress 4iferent

"ieasons for their ecision -(Table VI.2) A majdrity(67*)%):Ciaim That

..''

.
r 4'..

,.
,

a Univera3ity educ tion is required for the type, if job,they want. 0 1
;.,.-P , a 4

; °O 7 u O.,,

A 20.6% make their/decision on the same basis lethose.st,RdeAta who 0,...
.

9$3
ti
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for-C.A.A.T.S, (e.g. programme preference) This finding is surprising

in that a C.A.A.T.S. strongcseklini point is its apparenl 'closeness' to

the job market while the present link between B.A. degree and specific

-f
jobs is reputectq weak. a

(2) Sources of information

a

Over hale of grade 1.2 stUdents.(58.0%),consider friends at univer-'

sities or C.A.A.T.S. totally .accurate sources of information about univer-

Sities.or C.A.A.T.S. (Table VI.3) ThoSe'tudentOwho plan on-uti'versitir

enrollment (60.5%) are more likely ioebelieve their friends are totally
. .

.

accurate,than students who intend to enroll in C.A.A.T.S. (53.9%).

-0rade i2 students ara less' likely to attribOte total accuracy to

friends_who are got enrolied'in un ?versities or C.AA.T.S." (Table
. -.

S.

less than athitd,ciairCto,tal accuricy but 51.9%do'believe friends 'are.
.

. -. -:. ..

.. . ,

reliable,SourAA4 of inftrmation.. Differences between hnp4ersity and
7-,

.
.

C.A.A.T. groups, however are negligible.
A

O. V.

.

,

About half*.of itade;124-tudents cOhsider university or -C.4A.T4

.,.- .

,

,

.

represintatives very accArate sources of information (Table IiI.5)., It ,

- .'-is' also ttue 'That over ethird believe these 'representatives transmit.
. - .

very inaccurate information concerning post-secohdary 'eaucatiot.
/

Again,
. .

the differences between university'andtC.A.A.T. - oriented,Ath ents are
/ -

(
,...:

:-.

minimal. .

5 ,,

High school -guidance, p7sonner argconsidered i.be mo "reliable
- -.

-
. . ,. ,.

t

4 t"4.*'4413 1 4=

f. l
II 1

,

t I

e0

-

21
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and accurate sources of information concerning universities and c.A.A.T.S.

//1

(Table V1.6); fully 71.5% of srade 12 students claim thaq their guidance

department is very accurate. Only 8.4% feel their guid ce department

offers inaccurate inforMation. Vary few differences we e found for

C.A.A.T. and university bound students in tuns of perc ived accuracy.

University and C.A.A.T. calenders also 'rank hig in terms/of

.accuracy; alMost 'two-thirds of grade 12 students who plan'to enrol in

either universities or C.A.A.T:S. assess these sources of information as

very accurate (Tablet VI.7) Legs than 20.0t feel that calenders are.
4

totally inaccurate and both groups share similar feelings.

General post - secondary educational publications (e.g. Horizons)

I

are no considered to be. as accurate as calenders (Table V1.8); while 64.5%

of students claim that calenders are very accurate only 52.6% offer a

comparable endorsement of post-Secondary publications. Those grade 12
I

students who plan on enrolling in C.A.A.T.S. (16.3 %) are less likely

"to state such publications are totally accurate than'students who intend

enrolling in universities (56.5%Y.

Less than a quarter of grade 12 students conceive of mass media'

:

as a very accurate source of'infermation concerning universities or
. -.

"C.A.A.T.S.; 23.9% claim that themass media is actually very inaccurate

in transmitting information .(Table VI.9). Students who Intend to

enrol in universities (20,3%) are slightlb less dubious or the mass
,

media's inaccuracies than kitildents who p anon C.A.A.T.S. (29.9%).

f
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Faculty at either universities or C.A.A.T.S: are viewed as unreliable

sources of information concerning past- secondary institutions (Table VI.10).

a

Fully 55.2% of students state that factilty are very sinaccurate sources of

information. Prdportionately tore university potentials discredit the

accuracy of faculty (57.0%) than40 C.A.A.T. oriented grade 1.2 students

(52;5%).

Grade 12 students distinguish betweeq,fatulty at universities or

C.A.A.T.S. and high school teachersin'that.53.9% claim that the latter

, group 1.s quite accurate in about their, information concerning post-secondaryt
education. ,(Table VI.11) Students that are university bound are more

likely to see their -high schoolsteachers aS'very accurat (58.9%) than

is the case for students that plan on C.A.A.T.S. (45.8 %).

Nearly AO percent of grade 12 students claim that visits to campus
, .

.-- , i
. .

.

. .
are inaccurate sources of ihformationi,concerning universities and C.A.A.T.S.
-- 4..7:4e, , - ..,.

(Table VI.12) While 344% of students nning.,pn .4 C.A.A.T.'take' thii view. ,

c
s ,

. . ,

:
44:9%,,RI those that intend enrolling in universities stress the unreliability

. , ., :
" * `of campus visits,

- )-
.b

0
, Le0 than.20 pefcent of 'students fel their' parents are very'in-

..

?` '..opcuratv sources of information .concerning. universities and C.A.A.T.S.' and

al.mosz 34 percent believe parents are very-accurate sources of information,

.

(Table Vf.'13) Pase,that are university., boundare slightly mpre prone

Z35.8%) 0 accept parents as, reliable soutd,es of information thatstudapts
...ss.

101K
. , f'

, .

.

Who intendloIng to a..C.A;A:T. (14M.---
4 .

. .

."
/ : *

.4

A .
. .

.$r

-

. , ,
- r

':.

...M 1

4 . r

. 1. "

k
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Sisters and brothers are 'Criewed as cOnsideably more inaccurate sources

of information than parenta..in that 35.1%of students reject their reliability

as informition sources. (T44e VT.14) Those planning on a C.A:A.T.(37.2%)

are slightly more.rejecting,than.tbpse planning on universities (33.8%):

Other reiatives are vieeed as the most.inaccirate sources etiriform47

tion (within the cOtext of ,family) in that 45.1% state that relatives are

totally inaccurate sources of information.(Table VI -15). Of those students

J,

intending to to.go-a C.A.A.T., 49.7 % claim their relatives are totally

unreliable while 42.3% of those students planning on ,universities share

this view.

'(3) When, where and what

Students who plan on a university education make up their minds at

a tuch earlier stage of their lives than students who intend enrolling in

a C.A.A.T..(Table VI.15).

, .

6ver 40.pertent of,students decide on some Pm of Opl-,secondary

edudation beforethey reach Grade 11 or Grade 12. Thus it is remarkable'

that,over 50 pertentaf those students who planson a universtO education
\ /

make this decision by the tihre that they are in Grad& 8; only18 percent

of students who intend going to a C.A.A.T. reach a similar Ocision by

Grade a. A majority of C.A.A.T. 'goers' arrive at their decision in

Grade 11 or 12. (63.4%)

Nearly 85 percent `of all students who plan on universities or

C.A.A.T.q. will stud somewhere inOntario; 187 will go out of the province;
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1

1.7% will train inanotfier country, and 12.0% are presently, undecided.

(Table VI.17) proportionately more students who plan on universities'

(16'.9%) are undecided as to where they will enrol. than Is true for

students who plan enrolling in C.A.A.T.S. (40%). At this time, a greater

proportion of students who intend gbing to a C.A.A.T. (93.8%) than students

who,plan on a university education (100.'i%) will study in -Ontario.

Nearly a third of grade 12 students plan to)Trainiain thell home

residence while studying (Table VI.18)" However, 42.9% do 'intend to

,etnib-ye out oLhome When they begin their studieg. Proporfionately more

students who intend going to a C.A.A.T. (45.47) will live at home than

is true ford students who plen on attending university (25.17..). ahe-residencp

pranS ot-potential C.A:A.T. 'goers' seem firme'r than .the university-bowl&

& students in that only 16.9% of the 'former and 2-8.8% oi'the latierrgtbup are
- -

uncertain of-their future residence.

Grade 12 students were asked whether they had some idea o -the maioi

area of study or programme they wanted to study at university -Or.at a
4 '

C.A.A.T....(TabIe VI,19). Over two-thirds of al] students planning .on a .

. , -' .
.

.

post=secondavy education replied that they had a definiteidea;;onlY 7;60.,,,
.-- _..,

;. .
.

,--_,,----,,-

..,

."-answered that they possessed no specific idea at all. Students Who are -

planning on going to C.A.A.TA. appear more certain in deciding on a,

major than students who plan bn a uniyersity education; 75.8% of the'former

and only 60.6% of the latter group have a definite idea concerning a major

area ,pf study.

,
pl' ..,..

.,.1. .

1-t)''
1.
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In Table' r VI:20 and VI.21stader will find,'respectiVely, a'
.

list of major areas of study.and percentage distributions for grade' 12.

. students who Plan on going to,either-universities or C.A.A.T.S.
1

(4) 'Sources of certainty' co'ncerning .financial support

Over 40 percent of grade la'sttliiepts who intend to pufsue post

N

secondary education state that they will depend on parent.S'and inheritances

4ove
to finance the total Co*.c. (i.e. -tuition,:living costs, and other expenses)

of theiihist-ygar at university or C.A.A.T.S..(Table VI.22) While

parents'are considered the most important source of financp for students,

summer work apd personal savings account for an additional 39.3% of first

year costs. Nearly 16 percent of students will leek government loans and .

grants and only 4. % Will depdnd on scholarships and barsuriei to cover

their initial education costs. Students who plan to enrol iniuniversities

appear snore dependen on parents (48.7%) .and. less likely tp utilize their

own.resources (31.5%11. thafi students planning on C.A.A.T.S. (40.6% are

dependent on parents and 38.3% will employ summer worr-and personal savings

to finance their first yea Table VI.23 indicates the importance of

personal savings and summer work as a second source of financial support

for students planning,npu niversity and C.A.A.T. Over 50 percent oft
,

.
,

. ,
. .

&

students ctalMwthat theirsuMAkr work and personal savings are the next
.

f ,', . r

most rimporraht source of7income fo,absorbinii the total costs of the
.. ,.... F

first Oar at a.psstsetondary-irstitutiori.
,. .-

Nearly 0 percent of thOse4tudents who Pan on 'aetending university
,..

t

t

.

4.

a
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or C.A.A.T.S., are v4ryicertain that they will be able to finanCe their
I

ii'rst year (Table V1.24). Another.35.1% are fairly,certain or not at all

eartain. Grade 12 students who plan on university or C.A.A.T. are

undistinguislable, in terms of their certainty concerning financial support,

for the first year of post-secondary education.

I.

T.

A
4

,

S

4

t
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Table VIA: Most Important Reason for Going to a C.A.A.T.

Reasons

Prefer the program

Grades are.low

\

Couries.are\not right

Job obtainment 00

\ *\'

'\,,t1 4

\s',\, 942

Get good paying jdb
:\

6.0

L.
t '

1072
. .

Other
. 6.9

L

College of
Applied Arts
and Technology

9950

63.8

- 906

5.8

-L

894

D.K.

1 '

-t

717

4.6

.1 600_

100:0

t

ti
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Table VI.2:' Most Important Reason for doing to University
n .

Reasons

t'

Prefer the program

Rewired Sor job

Other

.

Don' know

0

n

,.University

,i... , .1

. 5388

20.6 ..

. 17633

67.3

. H
2875/

11.0

± , A

294

1.1

s

J.

.

t 0

26191

100.0

4

/

r
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Table VI.3: Accuracy of Friends in Universities or C.A.A.T.S.

_a

University

15923

,Very accurate
64.3

60.5

37.2
-1

4737

Accuiate 56.0

18.0

11.1

a

C.A.A.T.

4

8852

35.47

5.3.9

20.3

.3720

44.0

'22.6

8.7..

5657 '3862
I

Veiy inaccurate e- 59.4 40..6

21.5 23.5

13.2* : -9.0

26317. 16435

61.6 38%4

p

I

-i

I ql

24775,

548.0

8457

19.8

19519

22.3

42752

100.0

In

4

I
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Table VI.4: Accuracy of Oltr Friends
1 i

,University

f%

61355

10'Very accurate I 4
26.4

16:3

11533

27.4

.

I'

4678

40.6

29.0

11.1
44 4- A

14114 '7743. ° 2180,

Accurate
64.6 . 35A 51.9

54.4 47.9

33.5 18.4
6

4967 3731 8698

^ -

Very iqaccurate 57.1 42.9 20.7

19.2 23.1

11.8" 8.9
4

25936 . 16151 42088

61.6 38.4 100.0

'4

.1.
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Tablt V1.5: Accuraey oe.timiversity or C.A.A.T. Representetivas

-

1

-
I4 University 1 C. A .A.T.

I 1

'21062

50%1

.

-
= 6089

14.5

14855

.r35.4

42005

100.0

r-
1

Veyy Scdurete

17-

.Accurate

/

*

13003

61.7

50.2

31\0

8058

38.3 -

'. r 50.0

1-.

3213

52.9

.7.2

. 2866

47.1

17.8

6.8

Very inaccuratg .n.
65.1

37.4

23.0

-

5170

34.9

32.2,

12.3

.1
1 25902

61.7

%,16103.

38.3

-1

I

0
(

4 '

4

4

os
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Table VI.6: Accuraciof HighSchool Guidance Departmegt
.

University C.A.A.T.

Very:accurate.-

\
. . N

.7...

18868

61.5

71.6

44.0

-

1

11789

8.5

12 7 .3

.. 27!5

4,30656

\

.\

'71.5

':

,

646.

20.

3600 -,..,

. .

8.4

--.-

42902

106.0 ..

.

.

Accurate

[

.

5215

60..3

19.8

12.2

'

,

......f....'
4

'3430
g w

....1. 39,7,,

20.7

, 8.0
.

. ..

''
ty inaccurate .

-- ,., ,

..,

t'

I

227

63.,263,2

.8.6

5.3.

./.
;

'

;

'

1324.
,-

36.8

A 8.0

3,1
.

--

.

.,

. , .

.

.

. .....

.

.

,

-

.1,

204359'

61.4 ..

. '16543

38.6

A

No

. .

l

e

100.. ."
.s

e

.

\

\
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Table VI.7:. Accuracy o.Uffiversity and C.A...i. Calendets
4 I

.
-'6' University,

. .

__...:. .., a...1
I

1

1

I

Very accurate

16907:

62.0

64.6

40.0
.1

4 . 3953i A'

I .57.9
1

.1.

i " 15:1
Accurate

.
1 .

- 11. '

. ,

.9.31

.......

5298 . I

64,6 I

'Very inaccurate
. '20.3 1,

C.A.A.T.

L

10360 . 27267

1

.18.0 64.5 .

1

64.2

,

4'.1.

2878 6811

,42.1 16.1

17.8 ,

V.

101:

pk,

6.8 .

2902 8200

35 ;4 19.4

18.0
1

12.5, 6.9

-4

i
: 26158 ) .18140

4
j )61.8 . 38.2

,
z ....

t
k

- .

,1

e""

.

44298

100.0
b
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Table N1.8! Accuracy.of Post-Seccndary Publications

'

.1

V i ;University C.A.A.T.
6 4.. " \ % 4 ' .1...

I

Is

Very accufate

-f.

14122' r 7486

33.7

56:5 . 46.3

34:9' ". 17.7
1

Accurate,

.

5063. 4315

'54.0 t '46e0

19.4 264,7

12.0. .10.2

6255

580

24.0

. 14.8

Very inaccurate .0

22207

52.6

93.78

4

_102.

22..2 ...

J

4-

4360 1 10616" ",

41 1, 2.5.2
$1'

Z7.0 -;

10V
.

4

C 26040 -161614'

61.7 : 38.3

I

/

1

'N

-A

I
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Tab1i:yI.9: Accuracy of Mass Media

c University C.A.A.T.

3 7w..

Very accurate

as

5295,

59.2'

20.5

12.7-
40/ 111

Accurate,

Very.inatCurate

. 4
c

15277,

67.2

59.2

36.7

_5239

52.6

20.3

12.6

3646

40.8

,23.i'

8.8

7445,

32.8

47.1

17.9

.472'

4 47.4.

29.9

11,4
L

.

25811 15817

62.0 38.9
.

f

4

8941

21.5

22722

54.6

9964-

23.9

4 28

100.0

103.

N
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Table VI.10: -Accuracy of Faculty,atliniversity or C.A.A.T.
.

University C.A.A.T.

." 8815 .6160

Very accurate
58.9 41.1

34,8 38.6

21.4 '.- 14.9

Accurate

0

Very inaccurate

2070 1435-*

`59.1 40:9

8.2
'

5.0 3.5

-r

14975

3504,

8.5

14411 8382 , 227)3

"63.2 i . 36.8 - 55.

I 57.0 ' 52.5 I' . .

.4 34.9 20.3;

25295

1

C

I

15977

38.7-

S

. .

>44.272 '

3.00.0

104. '

.t
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Table VI.11: Accuracy of High School Teachers

UniVersity- C.A.A..

Very accurate

Accurate

15343 7366

67.6 32.4

58.9 45.8

36.4 17.5
4-

7277

56.7

27.9

17.3

5554.

43.3

34.5

13.2
a

344: V._ 3162, '6a85

15.6

22708

53.9

12831

30.5

Very inaccurate
52.0

13.1' I, '19.7

26042. 16082

61.8 . 38.2

; it

42124

100.0

4

105.

. ....,e.
. -:'

. . ,
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Table VI:142: Accuracy of Campus Visits

University C.A.A.t.

4

4

. "v412133 8109,
i

20241

Very accurate
59.9 40.1 . 48.3

47.1'

ACcurate

50k
28.9 19.3 .

- 5102.
A

247P

55.7. 44.3e

12.0 t' 15.3

7.4

-1

1-

10542 r '5586

: :

Very inaccurate
65.4 34.6

49.9 ' 34.6
"

4. 25.1 ' 11.3

5572

13.3

16128

38.5

25777 , 16164 41941,

61.5 -1 38.5. 100.0

1I

106.

II
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Table VI.13: Accuracy of Parents

IUniversity C.A.A.T:

Very accurate
35.8 30.9,

22.1 11.8

9363 5011

6$.1 34.9

Accurate

4-- -at.

12190

61.4

46.7

38.6

28.8 18.1

.

Very inaccuratw,

a

-4

4572

56.2

17.5

r*.65

43.8

21'.9

1.13 Jr 8.4

26125 i250
64,

61.7 . 38.3

4

1

A

1Q7.

14376

33.9

19862

4b.9

813;7

\p.',2

'do

42375

100.0

\



.

r

:

4,

r

. -

i

r r

. 1 .

I

*

Table VI.14: Accurac of Sisters and Brot6rs

University C.A.A.T.

, ......:
, ,

.......

9032 4606

33.8'
Very accurate

66.2'

34.6 29.1 -

21.5 11.0

\ 8257
.

e
60.7

ccurat '

,
I 31.6

4

19.7

5349

39.3'

33.8

12.8

.. .

8820

Very inaccurate
60.0

33.8
k

21.000 ea.* N.'.

t

,

5887

40.0

37.2
P

14.0

.,, 26110 -.15842

62.2

..

t

i
I'

37.8

13607

32.4-

14707

35.1.

k-,..
1,252

00.0

.

.

108.

r N..

.

M

,
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Accuracy of Other Relatives

University
,

C.-E,A.r.
/

L-

Very accurate

\

511

60.9

19.7

12.2 .

2533

33.1
,

15.7

6.0

''7643

18.2

!

Acc4iratedrate

v

i
.

4

1

.

.

9861

63,9
.

3A10

23.5

P

r

5570

36.1

34.6

13.3

\15431

'36.7

-

Very

.

inactura e

.4 .

....ammo. ...............

.

. , .

10962

57.8

'42.3

26.1

7992

42.2

49.7 ,

19.0 .

18954

45.1

25933

61.7

efis

'',

1609ip =

.

38.3.

42028

100.0

8.
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Table-V :""Time o Decisidri to Continue Education After

1

\

E

Grade 6

MM11,11110

Grades 7,and 6

Hip School

University C.A.A.T.
P

7409 . 1327 8736

N84.8 15.2 . 20.6

28.4 8,1

17.5 3.1

,

r-- , -

912 1609 7522
.

8.6 21.4 17.8
22.7 , 9.9 ,4

14.0 3.8

Grades 9 and 10

568 . 3029 8717

65.2 . 34.8 . 1 20.6 .,

21.8 . 18.6

i '13.4 ,,7.2'

'GrAde

74-

Grads k2. ,-

,3029

45.0
11.6

7.2

3709 6738
15.955.0'

22.7

4 0
,

66391. 10
3 .6 62.4' '2

1 .4 Q.7:'
9:5 5.7.,'

.

6043 V , 16313 ,423'6'

61.5 i. 38.5 4 4100 0

.1

44 r I

4
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Table VI.17: Geo ra hical rea of Future Post-Secondir

Enro

Ontario'

,

'

__ _.:_ -1,

Another province

.

1

___-_:,

,

:

University'

20847 1

'57.5-

78.7

.4q..t.

- -_ -1

4576 1

. .,

71,d

' 22 ,.

l' 14.

C.A,A.T. .

432

4.5

, 93.:

: 36.0

: 207

26.4'
i

.

. ,

1.3

0.5
...

,
36279'

84.5\

,

83

1.

71:
\

1.7\

i .\

4

42925'
.

100.0

.

, ,..

Another country

.

[ :

il.

'566

,78.8.

2.1.

. 1.3

4

152
.

21.,2

.:.':'0.9 ,

0.4

,

...

..,:, _t_

Undecided
i .

. 1.

.

4488

.87:2

16.9
4
10.5

4

66,

12.8

.4.0
.,.

1.5, '

,

.

26477

'61.7

.! 16448

38,3
.

b

Ili.

6-

.8
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Table'VI.18: Living Arrangemthtsof-StUdentt' Plan4ng on

,

Post-Secondary Education
.. .

University C.A.A.T.

3 ; .0 mi 1.

112.

-6625 7414 _14038

r 47.2 52.8 ' 12:8

25.1 4

,

No

-
15.5... .. 17.3

.....-

I. 12179.. I- 61,74', ...).83.53,.

1 ..-66..k. - 33.6 42)
N.:

.

46.1

...'.-- ,

37:8,

\ ;

28;§

,. L.
.4611 : 2738 _ 10370..

'V

73.4 . 26.6

D.k. or inapplicabl+ .

"', 28.8 16-.9
*.-

17.8 41-- . 6,.4

p,

24

I

26416% '-;16346 42762

ad

,

38,2

r

a



9

a

113.

Table VI.19: Certainty of,Grade 12 Students Concerning Major

area ok Study in University or C.A.A.T..

''..V.".e

---,

Definite-idea

.

.

Uniyersity: .

15995

56./\

.

\ 60.6
.

37.4 :

C.A.A.T.

...

12386'

43.6

75.8

29.0
, --

.

r 28381,

66.4

-

. 11098

26.0

.

:

.

-'

. A
Vague notion

.

.

...

.. ....416_:---.- 4

. ,

. .

No .spedific ideA

\

.
, .

i

\
8135

.

75:3

30.8

19.0
\

.

2963

, 26.7

18.1

6.9

.

....

1.

,12247

9.'3

8'6,5

5.3-
.

996.

30.7

6,1

%' 2,3
.

.

.

3243

.,7:6

'

...-...,

:.

. 1

.1

;

..

.

,,,,..

26377s' '

.

61.7
.

.
.

,

)16345-

38.3
1 .

.

.

42722

100.0

.
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Table VI.22: Most Important Squrceof Financial Support
- ,.." ' V 1

'University C.A.A.T.

r.. -- 4--
'University

, 1

..._71
122Z6 6070. 1\,1 18346 -'

i 66.9 '31.1 45.7
Parents' inheritants

48.7 E. 40.6
,,

30.6. , '15. ,

1-
3385

. 53.8
Government loans

13.4 .

grants
- 1-

8.4

Summer work

5583,

59.0
22.1

. 1

2911 1

L46.2
19.5'

".7:2 1

6296
15.7

3883 i 9466

41.0 M 23.6

26.0

13
,L
9" 9.7. - --.s. r F.

2369 1840
1 ,

Personal savings
56.3 43.7

9.4 , 12.3

5.9 4.6

1465
86.2

SbholarshipS and
5:8

bOrsaries
3.6

+-

'Don't know or

inapplicable

235
13.8
1.6
0.6

147'

;00.0
0.6

0.4

25225

. 62.8

4209
10.3

1700
4.2

0 i 147,

0.0 i 0.4

0.0

0.0

'14939

37.2

40164
-100.0



117.

Table VI.23: Second Most Important Source of Financial Support

Parents'inheritants

government loans

and grants

r

Summer work

4

. A
Personal savings

.

Scholarships
and bursaries

:

Don't k4w or

inapplic'ble

University C.A.A.T.

5984

54.4
24.7

15.6

2760

65.

11.4

-r

5021

45.6

35.9

13.1

1469

34.7

10.5

7.2 i 3.8

r

9390 5164

64.5 35.5

38.7 --36.9

24.5. 13.5

-r

3520 1514'

69,9 30.13

14.5 10.8

9.2 4.0

-r- -t..1_

2109 446

82,6 17.4

817 3.2

' 5.5 1.2

499 379

56.0 43.1

2.1 2.7

1.3 1.0

-1- -1

24263 13992

63.4 36.6

L

11005
28.8

4230

11.1

4554 /
38.0

5033

13.2

878
2.3

1

Oilk

38255

100.0
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Table V1.24: Certainty About Financing the First Year at

University or C.A.A.T.

,

It̀

1

University 1 C.A.A.T..q$

*----4---w-

Very certain

-...41.

12368
61.4

47.5
29.2

..1

9087
61.2
34.9
21.5

I
7773

38.6 .

47.8
18.4

.-1

5770
,

38.8
35.5

13.6

20141
47.6

14858
35.1

4950
11.7

.,

=
e

-

4

Fairly certain

Somewhat certain \

3181 .

64.3 ,

12,2.
7.5.

. 1769

35.7
10.9
4.2

..a...........J......lir

354

Not certain 1 58.6
at all = 5.2

3.2

=

j

±-

Alor:

958

41.4
5.9

2.3

-0

0.0
0.0.

1 0.0

-1

2312

5.5

lt

3

0.1
D.K. or -inapplicable.

-4.-

36

100.0
0.1
0.1

26027

61.5

1 270
8.5

1
42297
100.0



-CPAPTER SEVEN

Changes in Educational a.*1 Vocational Intentions

ti
The major objective in.thAs chapter is a comparison of the results_

from our survey with those ofBerArd Blishen and,James Porter in 1971: This

comparison may provide valuable insights Into shifts in attitudes concerning

educational and voCationalplans for grade 12 students in Ontario.

Blishen and Porter;-conducted a survey of the\educational plans and
.4. ,

I

aspirations of Ontario high schdols studehts in the spring of, 1971. Their
. a

,
!

sample' of Qntario'students included students, in grads, 8, 10, and 12 and

data was collected'tbrough the use'of questionnaires that were completed

by groups of students within high schools. In addition, data wasrequired

of parents and obtained through visits to individual households.

Of primary importance in our survey was the decision to maintain

a basis of comparison with the PorterBlishen study. This meant that

in both ,studies, 'the general scheme for stratification had to be similar.

It was dec d to adopt the fairly general criteria at students'

academic as irations'and intentions were somehow related to the ,Size and

the degree If urbanization of th school hoards. Thia resulted in the

6

creatizon of four strata: the fir includes only Metro Toronto, the

second includes other large metro litan areas in Ontario; the third

includes smaller cities, towns.an urban fringe areas; and the fourth

includes the remaining Boards of 'Education that were mainly rural in

character.
4
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This chapter, is divided into two sections. In the first section

we present and discuss the educational and vocational intentions of Grade

12 stu dents in Ontario for the fall of 1973 and 1974. In a second section

we present the Porter-Blishen findings in,1971 that relate to the education-

al and yocational plans of Grade 12 students fortthe fall of 1971 and

1972. After this presentation of findiugs, to will examine the two sets

of data and indicate the extent to which shifts in attitudes have or have

not occurred from 1971--.1973.

L. Presentation of find n s an edu atiOnal intentions:. 1973

- The percentage dis ribUtiona in Table VII.1 and VII.2 m

_interpreted cautiousl'Sr.bec u6e of-potential e rors or biases in khe samp e

design,

and may

potentia

ing the

These sources of rror are fully discussed by Mr. Oleh Twanyshyn

found ih the appendix to this repott. A brief summary of

errors is requited to.emphasize that caution, be employed in u

gures to Tables VII.1 and VII.2. Errors may occur because:

,

(1) the target pd ulation , the Grhde 12 student, was not defined in a

clear, unambiguous, uniform way. The unclear definition may in large

part be attributed to the nature and structure of education In secondary

school systems in Ontafio (2) our survey was conducted in May - June 1973

and the drop-out rate of Grade 12 students (from September to June) may

range from 6 to 8 percent, Thus, our sample may not totally reflect the

target population (3) of exclusions (e.g. schools for slow learners,

special types of vocational schools) of certain types of schools.
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The reader will note that Tables VII.1 and VII.2 include only those

adolesc4nts that mentioned a specific educational or 'vocational plan.

Adolescents yho simply did not know their pl.ans, refused to respond, or

could not be classified are omitted.. In addition to percentages we have

4

also provided confidence intervals and confidence limits.

To fully understand this terminology let us select an example'from

Table VII.1. We may observe that 11.2% of our sample of Grade 12 students

plan on going to a college of applied arts and technology. The question

that naturally arises is: how confident are.we that this sam le percentage

(11.2%) re!lects or is similar to the unknown population perce tage? By

the use of statistical formula, Confidence limits canbe devel ped so

that we are certain 95 times out of 100, that the population p rcentage

hed confidence limits.
2

Therefore, we an be 95falls with the establi

percent co fident that etween 9.718 and 12.682 percent of th population of

a enrolling in C.A.A.T.8..in t e fall, of 1973..

t the confidence intervals in Tables VII.1 and
. ,

4 l

Grade 12 st dent's plan

It is generally true th

VII.2 are below 1.5%; drefore the confidence interval (from the stated

,
percentage) does not exceed 3 percent. ,

f

II. Comparison of Porter-Blishen survey and 1973 survey
AY

In,compaming ou4,findings with those of garter and Blishen there

are several factors that constrain overanalysii3. Thg structured response

.`

The confidence intervals reported in Tables VII.1 and

by .the use of; Variance = 1/4'(Klpl - K2p2)2 where
K = weight for shmple 1 or 2, respec

for given\variable (e.g. %planning

Confidence interval.= variance x 1.

p

were, derived

vely p =,proportion
to go to university)

it
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categories that were employed by Porter '-Blishen and by us in ascertaining\

the future educational plans of Grade 12 stude:414ferin a number of

ways. For instance
i
students were required, in both studies, to

describe their plans for next fall (after grade 12). Our pretest indicated

the necessity of providing these categories: (1) \take at least one year

off to work or travel before beginning full-time stuiesat a post-secondary

educational institution (2) Study part-tiMe at a C.A.T. while working

eithei"full or part-time and (3) g into apprenticeship pr go to a privat

commitcial,:busineps or trade scho 1. These response categories were not

N*
employed in the Porter-Blishen survey. Since 12.0% of oti sample chose

one of the three categori , the comparison we make "is limted.

This lack of standardization (in response categpri s) also applie

to another question aeiked In both surveys what are the e ucationq. and
\

i

vocational plans of ide 12 students aft r graduation fro high sch46,
0 \

,.In this question we once again employed, r sponse c tegorie (1) and, (2),

, .

' okri, the above paragraph.
iPorter-Blishen utilized ca egory 3) but didinh

0 1

employ (1) and (2). }owever they divided 'university plan into three

categories: (1) go to university, but probably not graduate (2) graduate

from university and (3) do further studies at university after graduation.

Thus, our comparison is constrained by a lack of standardized response

categories.
3

3. The reader will. also observe that our comparison is b'aaed on un-

weighted samples. This is so because school.weights could not be

located for the'Porter-Blishen data. HoWever, a comparison of un-

weighted and weighted data/(for out sample) indiCated negligible per-

centage differences the largest difference was on the order 0.6%.

is

ntioned

4
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The data in Table VII.3 indicates that there have been attitudinal

shifts in educational intentions from 1971 to 1973. Fewer grade 12 students

today are planning to complete grade 13 (-3.4%) or getting a full-time

job (-3.6%): A greater proportion of students are planning on being

'stop-outs' (+6,8 %) in the sense that they depire to pause after grade 12,

work or travel, and then enroll in a post-secondary institution. Part-

.

time studies and trade schools, etc. (+5.2) also appears a more attractive

alternative today than in 1971.

When we turn to plis after high school graduation (Table VII.4)

it appears as if the trend away from obpaining jobs is maintained ( -2.4%)
V N. ;

There seems to be a reversal'in adolescents' plats to go into apprenticeship,

etc. (-5.0%) but it must be remembered that 2.9% of grade 12 students in our ,

survey who play} on trade schools have probei graduated and entered the

'

labour market. Moreover, the.lack.of standardized categories the
II 1

comparison at best, crude. I

.

r
Enrolment\ in nursing schools also app ars td have decreased in

attractiveness in that 3.5% fewer women chose this option (in the 1973

survey) than in the 1971 survey. Any future analysis would require a

separation of males and females in orderto explain where the sexes

intend going and Why so..

The trend to take time qff is maintained for students who are

making plans after gradUdtion; the percentage difference is'8.3% .

Grade 12 students today seem less inclined to choose university as an

0
option (-5.5%) but move inclined to plan on C.AJA.T.S. ( +2.8%) It is

g

V
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quite clear, however, that C.A.ALT.S. d not completely account for the

"slack", Opp posSible,explanation-is that proportionately more students

today are opting for part-time studies (+4.6%). But it should be emphasized

that the percentage differences in Tables VII.3and VII.4 qtly provide

ti
crude measures of attitude changes; a more complicated form of analysis

is required to validate and explain these shifts.

Our analysis indicates that within a two year period the educational

.

and vocational intentions of Grade 124students have altered. A greater

proportion of students today are avoiding getting ful17iime jobs, enrolling

in universities or nursing sichools but a greater proportion of students are

attracted. to C.A,A.T.S., part7time studies
and taking time off to work

b fore enrolling in a post-sedondary ihstitution.

I

1



A

Table VII.1: Percentage's, Confidence Intervals, and Confidence Limits.

for Education'/Vocational Plans of Adolescents. in' Fall 1973

Educational/Vocational
Plans:, 1973

Percentages and Confidence
Intervals

-4-

Confidence Limits

(49.407-49.593)

(16.949-18.851)

Go to grade 13 49.510493

'Get a full-time job 17.910.,951°

-4--

Take a year off 6.710.360 (6.34-7.06)

-4-

,Go to C.A.A.T. 11.2±1.482 (9.718-12.682)

-4-
lh

Go to nursing school 1.310:502 (0.798-1.802)

Study part-time at C.A.A. 1,510.259 (1.241-1.759)

"Go to trade school., etc. 3.84.893 (2.907-4.693)

1 :kJ

t

-4
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Table VII.2: Percentages, Confidence Intervals, and Confidence Limits

fpr Edueat nal/VOtOkional Plans of Adolo'scents. in Fall 1974

Educational/Vocational

Plans: 1974 J

:11..

Get.a full -time job

Percentages and Confidence
..

Intervals ,

COnfidence Limits1

. t

8.4*.24g * (7.6Q8-9.102
1 I

Take a year off ..

.

.:8.3t0.329

-

28.5±04

I

(7.971-8.629) 1

11-

(28.362 - 28.638)Go o University

1

Go lo C.A.A:T.S. . .

r

-10.9'4.693

-
(10.207-11.593)

Go tb'nursing school .

. 2.4±0.318 (2.082-2.718

Study part-time . '

.

work full-time
1.4±0.063 (1.337-1:463)

1

1

Study part-time
work Egrt-time

.

3.2±0.325-

1.2±0.165

12.411.204

,

(2.875-3.525)

,

(1.065-1.335)Complete grade 13

Continue...wpaidg

1
(11.196-13.604).

Continue post-secondary
education

1

7.511.053
. s

(6.447-8.551)

Continue in nursing
0

a.

0.7±0.350 <0.35-1.05)

Continue in trade school, 0.8±0.008

I

(0.792-0.808)

I
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TABLE VII.3: Comparison of Porter-Blishen Study and our Survey With

Regard to Grade 12 Students' Plans for Next Fall.

Plans for next fail

Porter-Blishen
Survey

Our
Survey

(1) (2)

Go to Grade 13 52.1 48.7

I
Get a full-time job 22.0 18.4

Take a year off 0.0 6.8

do to C.A.A.T. 11.8 11.2

Go to nursing school 2.7 1.2

Study part time at C.A.A.T. 0.0 1.5

Go to trade school 0.0 3.7

Go directly to university 1.0, 1.2

Other 6.0. 3.1

Don't know .
it

3.5 3.6

Missing observation
or multiple response .0.8

i
0.5

1

Total 3024 2555

N.

Percentage
Difference

(3)

\

-3%

-3.6

+6.8

-0.6

-1.5

+1.5

+3.7

+ .2

-2.9

1

+0.

1

=0.31

1 1

V
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TABLE VII.4: Comparison of Porter-Blishen Study and our Survey With

Regard to Grade 17 Students' Plans After Graduation

From High School.

Plans after graduation

Get a full-time job

Take time off

Go diredtly to university

Ga directly to C.A.A.T.

Go to nursing school-7,

Study part-time and work
part -time or full-time

G8`to trade school

Other

Don't know

N

Missing observation or
Multiple response

Portet-Blishen Survey

.

Our Survdy

Perce tage

Di encd

(1) b (2) (3)

23.2 20.8 2.4

0.0 8,3 +8.3

34.1/ 28.5 5.5

15.6 ,18.4 4:2.8

6.6 3.1, -3.5

0.0 4.6 +4.6

5.8 0.8 -5.0

4.4 4. -0.1

8.9 10.6 +1.7

1.5 0.6 0.9

Total 30241

I

2555
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CHAPTER EIGHT

Summary and Conclusions

Objectives arid methods

A random and rApr.eseptative survey of 2951 Grade 12 students in

Ontari6 was conducted by thes,Suxv .Reeyse4rch-CMI-tre,_York University in
. v. .?

the Spring of/1973; 97 high schdbls were included in the sampling frame

and a total of 2555 issuable questionnaires (87 percent response rate)

. . .

were collected by trained field interviewers from all schools. These

questionnaires were then coded, edited and placed on IBM punch cards to

permit data processing.

Two general questions guide the formulation and implemdntrion of

this survey. They are: (1) what are the educational and vocational

plans of, grade 12 't.&idents for the fall of 1974 and (2) given that

adoc.e`scents select dient educational and vocation alternatives, what

similarithes.gnd/or differences in social origin, resent Aperiences and

preparedness characterize different grb4s of adolescents (e.g. those that

intend enrolilinE\ in university, gOingto work, etci) Grade 12 students

are selected for study because they are At a critical decision-making

juncture,in their lives; these adolescents must soon decide whether to

remain in high School, enter the labour market or enrol in some form of

post-secondary education.

TRe two general questons specified above led to a formulation of

nine specific project objectives. Stated in point form they are:

-\
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1. Assess the future educational and vocational plans of Grade 12

students in Ontario.

2, Identify the motivations (reasons) *yen for future educational

plans. Are there differences (in reasons) among adolescents

who plan to go to university, a College of Applied Arts and

(Technology, or work?

3; Identify not only the expectations of adescents, but also

.tlielr'affpirations for_the_future.

4. Assess,the'influence of geographical location on adolescents'

educational and-vocational intentions.

-5. Assess the influence of demographic factors (e.g. population size,

ex) on adolescents' educational, and vocational intentions.

6. Assess the financial means by which adolescents plan to cover

their expenses while at a postsecondary institution.

Identify, those factors e.g., social background, influence of

parents, teachers, Teers), that aid (or hinder) adolescents in

making educational and vocational decisions concerning their

future,

8. Assess the perceived reliability and presence of informhtion

sources concerningepostsecondary institutiebi for high.

school students,

r
o'

9. Compare the results of out survey with those obtained in a

comparable' sdrvey Performed.by,James 1'6i-ter' and ernard Blishen'

in 19f1; this comparison may provideveluablein'sightts. into

A.

shifts in attitudes concerning educational and vocational intentions.

ry

1 '

Vi
4

'e '
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Summary of findings:

This section will present a distillation of the major findings in

this report Table 8.1 offers the reader a breakdown of the educational/

vocational intentions of grade(12 students for the fall 1974. It should

be noted that the categories in Table 8.1 incorporate, in some instances,

the intentions of grade 12 students for the fall of 1973. Thus while 20.3%

plan on working in the fall of 1974, 12,0% actually plan on working in the

fall of 1973; only 8.3% intend to start working in the fall of 1974.

Table 8.1: Educational and Vocational Plans of
ti Grade 12 students in Ontariofor fall, 1974.

\ Plans for fall 1974 Percentage distribution

`Full -time job

2. Take time off before in
some form of post-secondary ducatio\

20.3

8.3

3. Go to university 28.9

4. Go to college of applied arts and
technology 18.2

5. Go to nursing school 3.1

6. Go'into apprenticeship or go to a priv#e,
commercial, business or trade school.' , 0.8

7. Study part-time and work either full
cal part-time 4.6

8. Other 4.2

9. Don't know 10.7

10. Not classified' 0.6

100.6

;

)
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The Role of Significant Others in Educational and Vocational Decision-Making

An'adolescent's decision concerning his future career is influenced

by exposure to a variety Of different people. The type of contact and

L

encouragement the adolescent receives may strongly influence his future

plans and aspirations. Grade 12 stud nts were asked to respond to this

question: "To what extent have each of the following people encouraged

or discouraged you to continue your education after high school?" We

then asked: !'Of the people mentioned above who have encouraged or dis-

couraged you respedting your plans for future education, which of them

has had the most impact on your decision concerning future education and

has had the least." These types of people wer6ihcluded in the response

categories: family, peers and school agents.

Of the three types of people included, Grad12 students most often

mentioned that their immediate family (mother and father) had the most

impact on their decisions concerning future education. eers and school

agents (guidance department and teachers) have an almost equal impact ow

,students. When peers and school agents are combined they account for less

.

than 16 percent of total, impact while immediate family (mother, father

and siblings) 'accounts for overr70 percent of total impact.

Grade 12 students see their immediate family as more supportive

in encouraging them to continue their education after high school than

either school agents or peers. In fact almost four out of td 'students,

claimf that peers discourage them from seeking additional education;
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the comparable figure for school agents is 2 in ten.

Parents are more, likely to provide encouragement if their children

intend to enroll in universities, CA.A.T.S9, nursing schools, take time

off, or pursue part-time studies; they are more likely to disco

continued education after high school when their children plan o

age

a getting

a job or are uncertain of their future plans.

Peers provide the strongest form Of encouragement to those students

enrolling
\

J

that plan on in nursing schOolsytudents who intend getting a

job; enrollingin C.A.A.T. oi. simply don't know their minds are most\i

actively discourage from continuing their education.

Although school agents are regarded as fairly encouraging by grade

12 students, those that plan on entering irliversities, nursing schools,

part-time studies or time off perceiie greater encouragement on the

part of school agents n students with other types of intentions. In

fact over three in ten studeAts who plan on obtaining jobs or entering trade

schools claim that their teachers discourage them from continuing their s

education after high school.

Educational and vocational plans as they relate to self-evaluation,
motivations and future aspirations.

Grade 12 students were asked,questionsthat measure two aspects

of self-evaluation, thefirst aspect refers to evaluation of self (with

respect to peers) on present academic abilities or performance and the

second aspect deals with the adolescent's evaluation of academic abilities

with respect to some future educational goal (e.g. graduation from a

I

a
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university). We found, with respect to both'aspects,of.self-evaluation,

that university-bound students have a more positive self-image than students

with other glans. On the other hand, students who plan to either get a

job,or enter trade schools generally possess lower or less positive academic

self appraisals th n students with alternatieducationalsand vocational

plans.

Over tw thirds of all grade 12 students believe that their real

abilities do not match their actual performance. In other words, they

feel that they, could do better if so desired.\ Another interesting and

important finding with-respect,to
self-evaluation is that While mosty

students who pla nb011ing in universities think thatthey could

1

,\

Igraduate from ei e a university; or
a,6.A.A.T., only slightly over 4 in

44a-s-tudents who
intend to enroll in a-ICAA.T believe they could graduate

from a uhtversit.

1/
Students 4.14e requested to indicate the p4rsonai importance Of

a number of reasonsOn contin ing education after -high school. Four,

reasons that rated very high

'to get a satisfyin;:job', 'to be better` ble. to understand and appreciaite
1

ideas' and 'to get a job with a high income,' 'Todelay making a job

importance to most grade 12 students are:

or career chpice' and 'to get married' are considered not at all important,

reasons for continging education by most grade, 12 students.

Grade 12.students were also asked what they would like to'do upon

graduation from high school. A high degreeof congruency (between

/'

p
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4

aspirations and expectations) exists for these students that intend to

go to university, nursing schools, trade'schools, or to take time off

r

_before enrolling in some form of post-secondary education. Congruency

between aspirations and expectations is significantly lower for those

students who plan to get a job, enroll in a C.A.A.T.,' or study part-time.

\f
This analysis raises an intriguing question: what dif erentiates adolescents

whose aspirations and feltilre plans are similar..from adolescents whose

O
aspirations and future plans are dissimilar?

*

An examination of the occupational aspirations f students revealed

. e

that students planning on attending university have th highest occupational

aspirations (e.g. professions). Students that plan to get a job, enter

durSing'schools or study part-time possess occupational aspirations that

are'ielatively lower than those of students with alternative educational

and vocational plans.

f

The Retatto/nsh4p of.Aoademic Performance and'Atttudes to Future,.
'Nix tional and' 'Vocational Plana

o %

'. '
..

1

AcadeMic achievement Clearly relates.to the educational and vocation-

/ 101 Tans of grade 12 students. Whether grade point averages in grade 11

.4

,
4

r
or xpected grades in grade 12 are employedlthe trend is quite similar.

Students who intend to go to university obtain the highest average grades / '

relative to eny other group. Thus, while over 6 in ten students who plan

on university achieve average of B and better only slightly more than 3

in ten students who intend enrolliag id C.A,A.D.S. fare as well. Students

a



the expense' are reasons iat'st dentA consider not at all important in

deciding against a university or C.A.A.T.
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who plan on getting jobs or entering trade schools achieve lower academic

averages than students with other educational and vocational plans,

Most grade 12 students look favorably at their high school experiences.

Over 8 in lb students,lexpress the feeling that theif high school experiences

prove.helpful in preparing fsr the future. Students who plan on going to

1

University are most likely to consitr high school as helpful in preparing
(

for the future and students who plan,on taking timeloff or are unure of
I

eir future plans a+ least likely.

1

Why high school students do not go to universities or colle es of

applied arts and technology.

not

,.....

cons) students: who plan on entering th labour market, take time
w

oferVr two before enrolling in pos -secondary education and
a year or

the "don e knowa."

ree groups wire examined-1n order to idenify their reasons for...

tiling education-after high school g aduation. The thrde groups

Three factors that are most fiequently stressed dg important
I

reasons for not going to eithtr ra C.A.A,T. or university are: wanting

i
#0%

t/o"get a job as sooh as possibl , students often finding schoolwork boring
.. (

Viand uninteresting and student's Intending to take further training but not

/
at C.A.A.T. university. Parental, discouragement, wanting 6 marry

as soon as p ssible, and the fact that 'it'is expensive and not worth,

\

I'



Students planIng on getti

'wanting to get a job as soon as p

that intend taking time off are lead

reason for not going to a hniversity

137

a job are most likely to consider

sible' as very important while those

t likely to see this at a very important

or C.A.V. The latter grolip is also

less lik Y\to view schoolirk as 1)0 ina than' hose who plan

job or,t ose,whq are unsurejof their future pla s. Students

einter th jObmarket are mo e likelY o emphasize the import

ng elsewhere' as an import nt reasok for not going tb a univ

an either those planning

on getting a

who plan to

nce of 'train!.

rsity or C.A1.A.

taketime off or the "don't knows."

Although some Tom of post s

goal for students who intend getting aking time off or simply on't

know, 4 in ten of these grade 12 do lan oh conti uing their education within

opdyry education is not an immed ate

the next five years.

Grade 12 students who intend oin iversities or colle es o

ied ar s and technolo

While a majority of students plan on enrolling in a C.A.A.TI.
1 r

will do so becausp they prefer the kind of programlae(available, stude

who intend goin/to university primarily do so because they beIiIre a__

university education is required for the type of job they desire/i /

Students planning on doing to either a C.A.A.T. on univell Aty taere
I

asked to c \alder a variety of different information sources concerning

universities and C.A.A.T.S. and then evaluate these sources in terms of

accuracy or inaccunacy. Your information sources that are more dien

OW%
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perceived as,accurate are the high school guidance department, university

and Cat.A.T. calenders, friends at universities and C.A.A.T.S., and ligi

is
\

school teachers.\ Four information sources that are' more frequently, per-

ceiyed\as inaccurate are: faculty'at university and/or C.A.A.T.S., relatives

other than.parentSp university and C.A.A.T. representatives to high schools,

and sisters and /o brothers.of grade 12 students.

Few distin tions exist between university and C.A.A.T. - bound

zz

student n terms h the'aforementioned information sources except fo

'friends a unive sity or C.A.A.T.!, 'high school teachers"and 'sist rs

and/or b ersl. A greater "proportion of "students who intend going to

university accept the authority of friends, high school teachers And sisters

and/or brothers than do students who plan on enrolling in C.A.A.T.S.

,While 4 in ten students decide on University or C.A.A.T. by the

'time they reach grades 11 or 12,Jully 5 in ten students who plan on g ing

f

-to a university( arrive at their decision to go by grade 8 and less`th
'N. a-

si,

, .

in 10 stud is Who intend gothg to C.A.A.T: decide-by,grade8. The efore
1

..,

studehts wh an oh a university education make up their,minds 41a.much

earlier a than do students who decide on going to a C.A.A.T.

.

,
. Qver.8'in t n Students plan to do their studies in Ontario but

.

.

-

less than a third will maintain home residence while enrolled'at a univer-

I\
't"

sity or C.A.A.T. H ever, more than 4 in 10.students of the latter group

will live at home w ile less than 3 in 10 stud4nts who plan on university

intend on living at home.
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a.

Although university,bound students decide on this form of education

earlier dAe than Ce A.T. goers, a greate propor-tion of the latter

group (over 7 in 10 student) have a definite ide

. of study in university than do universit

When" it comes to supp6r /tor the firstyearaf study at

a university or C.A.A.T., over 4 in ten tudents state 014 they will rely

on pa ents or inheritances; over in 10 intend to support themselves

of their majop,area

-bound students'(6 in 10 students).

throw savings fxom summer work or personal saving's. Students who plan
-1

'11;`

on ent ring university appear more heavily reliant on paPents while students

who intend, to go to a C.A.A.T. will depend more heavily (than university
1

N

goers) on personal savings and income from ,summer work. 4owever both
.

.

groUpS of students are equally certain that they will be able to finance

1

thei first year (over 8 in 10' students are certain of this).

i.

Changes in Educational and V cation4 Intentions

Redults obtained in alurvey f high school students in 1971

(conducted by Jaies Porter a d Bernard BlishenY were compdred wit ,results

in the present survey. Two major comparisons were made: (1) a comparison
3

of the educational and Vocational intentions pf Grade 12 students for the,

very next fall (2! a comparison of the educational and vocational intentions

of drade 12 students one year later. As was emphasized.in Chapter seven,

these comparisons must be interpreted cautiously because'the two Studies

employed different response categories.

, %,
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g.

The data indicate that there have been attitudinal shifts in

educatiOnal and vocational intentions from 1971 til) 1973. Fewer grade'

12 students today are planning on completing grade 13 than in 1971 and

fewer students are planning on getting a full-time job than tn 1971. A

greater prope ion of today's-students plan on being 'stop-outs' and
.

.., proportionate* more students today are attracted to part-time studies and

trade:schools than in 1971.

When we turn to plans after high school graduation, it appears the

trend away from obtaining full-time jobs is maintained. The attractive-

ness of nursing schools has also decreased from 1971 in that nearly 4 per-

cent fewei wam6n are now choosing this vocational alternative.

While the trend to take time off or 'stop-out' is maintained, srade

12 students today seem less inclined to choose university as oH option

than they did in 1971. *though a greater proportion of students today
4

are'Aloosing C.A.A.T.S., this Tpl ns only half of the decline (in

intent tons) in universit ents. It was suggested that the "slack"

may be1explained by an increased interest on the part of grade 12,students

in part-time studies.

In summary, our analysis roughly indipes that within a two year

period the eductional and vocational intentions of Grade 12 students:i

have altered. A greater proportion of students today are avoiding full-
./

time*jobs, universities and nursing schools and a greater proportion are

'preselpIr attracted to C.A.A.T.S., part-time studies, and taking time off

to work or travel before enrolling in some form of post-secondary education.

L
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A profile of grade 12 students

As a concluding note to this report of grade 12 students in Ontario,

we would like to offer a "profile" or typology of students. A profile

or typology is a crude method of rapidly identifying the similarities and

differences among elements in a heterogeneous population. In developing

this profile we selected six variables; these variables are individually

discussed in; the preceeding chapters. They are: (1) Sex of respondent;

(2) the occUplitional prestige level of father's present job (Blishen);

(3) Stratum. in lalicb respondent resides; Strata are roughly equivalent.to

the degree of urbanization of an area where stratum one is urban and
0

stratum fouris rural; (4) '-'llerceived ability of student to graduate

from a university; (5) grades ollained by students in grade 11; (4) the

prestige (Blishen) of students' occupational aspirations (i.e. the social

prestige of the job that'an advlescent desires to obtain in the future).

'Our profile or typology is presented in Table 8.2. The labef's in

each table cell refer to a comparison of the percentage of students of

a particular group (e.g. get.:a job) with the marginal frequency for a

particular variable (e.g. sec),

.
Table8.2 would seemto indicate that those students who plan on

going'to university differs markedly from all other groups of students.

They tend to be niale, rank high on social class background, come from

urban'areas, believe they have the ability to graduate from university

,(and have the grades to back up this claim) and possess higher occupational.

aspirations than students with other kinds of plans. Students who
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intend to go to a C.A.A.T. contrast sharply on all the aforementioned

characteristics, They tend more to be femAle, come from less prestigious

backgrounds, possess fewer illusions concerning either their ability to

graduate from university or obtain very prestigious jobs. Their grade

point averages also tend .to be lower than those of university-bound students.

Students planning on taking time off before enrolling in some form

of post-secondary education appear to most closely resemble university-

bound students. They differ most sharply with respect to academic perform-

ance in that their grade average in grade.11 is much lower than the grade'

averages of university-oriented students. It is also true that their convic-

tion concerning graduation from university is-not merely as strong and

their occupational aspirations are not quite as high.

Students planning on entering trade scho ols, etc. appear to contrast

quite sharply on a number of variables from all other groups. They.are

predominantly male; over half come from rural areas, none believe that

they have the ability to definitely gradUate from university; their grade

paint averages acre low (only students who plan on getting jobs have slight-
,

ly lower averages) and their job aspirations are extremely low.

Our examination of the'profiles of grade 12 students lends epppoit

to our premise as stated in the introduction to this report. The educa-

tional and vocational plans of adolescents are not based upon arbitrary

,decisions. They depend; to a large extent, on the adolescents' social

origin, his present 9perienc$ (e.g. grade point average, strata) and

1
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his preparedness with respect to the future. Information concerning the

context or more specifically, the contexts, in which adolescents con-,

sciously or unconsciously make choices, thgt shape their future is constantly

required to meet the demands of a changing society,

V 4.
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SAMPLE DESIGN

Population

The purpose of this survey4 was to obtain a representative sample

of 1972-73 Grade 12 students in ,Ontario and monitor their academic attitudes

and aspirations by means of a self .administered, confidential questionnaire.

The questionnaire consisted of mostly closed-end items and took on the

average a half hour to complete. 'Tile self administration was conducted in

groups of selected students at the selected schools. The complete process

was supervisedLbya field interviewer employed and trained by the Survey

Research Centre, York University.
-r

The first important distinction that must be made about surveys is

that the surveyed population should ideally be identical to the target

population, in this case, the 1972-73 Grade 12 students in Ontario. In

practice, seldom do the two populations Overlap completely. The reason for

this was that the target population eleTent, the Grade 12.studint, was not

defined in a clear, unambiguous, uniform way. This ticertainty was of course

transmitted to. the selection pf the sample.

A definition shared by many schools stated that eligible Grade 12

students were those taking enough course credits in 1972 -73 academic year

to have the possibility of matriculating at year's end. It was felt that

this definition was too narrow in that it may not have included into the

survey population those students who were not taking enough course credits

to matriculate and yet for all intents and purposes were Grade 12 students

i.e. most of the course load consisted of Grade 12 level subjects. This
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type of error deflates the survey population in relation to the target

population. Conversely the survey population may have included students

who were effectively Grade 13 students and yet were carrying a few Grade-12

subjeCts necessary for their Grade )2:matriculation (some of the students'

in the latter group may have been included in the sample in the ineligible

cimponent of non-response). This type of error inflates the survey population.

Both. types of error introduce bias into the sample.

Clearly.the problem of definition i6 a serious one and is the direct.

result of the relaxation and broadening of the curriculum structure in the

high schools. Formerly the natural time unit of study was an academic year.

Hence it could be distinguished fairly simply whether a ,student was in Grade

12 and taking Grade 13 subjects, or in Grade 13 and taking Grade 12 subjects.

Presently the importance of the year as the natural unit is being de- emphasized,.

and added emphasis is placed on each student's unique rate of scholastic deve-

lopment. In effect the natural unit is now being officially recognized as the

student. This change in policy offers the student greater flexibility in

choosing a course of study by providing (a) a much wider spectrum of subjects

and (b) a credit system whereby each student may plan a course of study,that

is suited specifically to his/her needs and potential at the time.

One important quantitative result obtained from the survey relates to

the total number of students in the survey population. It was assumed that

between 1971-72 and 1972=713 school years the total Grade 12 population in

Ontario would grow by 3.2%. In fact the population total of the sampled

chnok (97 in total) was 13% below the total of the same schools in 1971-72

on the basis of the Secondary and Private School Enrolment Reports Published .yearly
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by the Ministry of Education, and 5% below the preliminary enrolment data

based on the 1972:73 Principals' Reports. In terms of the projected 1972-73

"--

enrolment the totals were respectively 16.2% and 8.2% smaller. Since the

sample of selected schoOls represented a predominahce.of large schools over

small schools a better estimate of 1972-73 total enrolment was obtained by

calculating the estimate based on the units of selection (approximately

equal groups of students) of the sample. The estimated populatiOA total

within one standard deviation, was 96,582 ± 2566 studen 'ts, a decrease of

11c7 2.3% below'the 1971-72 value.

There are two decrements to account for. First ther:e was the

general decrease of the total 1972-73 Grade 12 population (three different

estimates ranging from 13% to 5%) and secondly, the estimates of the popu-

lation total from the .enrolment lists of the selected schools were approximately

8% and 6%.smallerthan,the 'figure obtained from the 1972-73 Principals' Reports.

Assuming that the criteria for defining a Grade 1.2 student remained

unchanged.between'1971-72 and 1972-73 then possibly the main reason for the

latter differences was the different tunes of the academic year when the popu-

lation was monitored. The monitoring in the Principal' Reports occurred

primarily at the beginning of the school year, whereas the. sample estimates

were monitored near the end of the school year. A'graphical illustration of
fi

the population monitors i included in Fig. 1. It is conjectured' that the

differences were attribLil tq students who had dropped out for various reasons.

Their presence was assumed la the target pop Hence their absence in

the sampled population may signal the existence of a serious bias in the

sampled population. It is noted that the sample obtained,a 3% non-response

associated with drop outs; no attempt was made to recover its component.

u a

4
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_4 l

, .

Since one 'of the purposes of this investigation was to ascertain ''N--

the reasons for the change's of academic goals and attitudes, the absence bf

possibly the most discoritegped.eTeTents may have severely restricted the

.i
.k

prognosticative potential of certain variablesin tRe study. And finally,

since the size of the survey' population was dependent on time, in future a
. .

. ,

more appropriate period of the academic year' should be considered for fielding

this type of survey.

t

4

c.,

.

N

4 .

1 t) I

.
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7 SAMPLE SIZE

.

In general the sample size is determined from a trade-off between

the survey cost and the precision required from the sample estimate. These

considerations resulted in the decisions to sample approximately 3.2% of Grade

12 population,'or, in absolutg tms, a sample size of 3600 students. This N'

number incorporated ab expected 15%#non-response together with a 3.2% growth

rite from the 1971-72 Grade 12 enrolment records. The latter were used as an

approximation to the 1972173 population distribution. The 3.2% growth rate

resulted from the assumption that the overall growth nte"remained unifbrm
....

from 1970-71.through to 197?-73. The acquisition of,more up to date enrol-

ment, however, indicated that the population decreased in size. This

;

situation emphasized the need for an accurate population listing, particularly
, v

at a time when the school system is undergoing rapidly changing enrolment

patterns. The actual number of selected students was 3059: i.e., a decrease

of 15% frqm the projected sample size.

Simple random selection formulae provided a rough approximation of

the precision attainable. For a sample size of 3600 students an estimated

sample proportion in the 9' - 5% range has a standard deviation of approxi-

mately 3.6%; a proportion in the 50 - 50% range has a standard deviation of

approximAtely 8.2%. Note, however, that the relative precision, as defined

by the coefficient of variaiion,,of the 95 - 5% proportion is 7.8% and is

larger than the coefficient of variation of the 50 - 50% proportidn, which
4

is 1.6 %.

r
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SAMPLE DESIGN

The creation of a technique by which'a sample of students can be

selected from the survey population, in a manner that optimizes tfte,estimates

of variables both in terms of economy and 'precision is called the sample design.

For purposes of precision it is common to divide the survey population

into subsets that are referred to as strata. The idea behind stratification

is to find natural or artificial divisions in the population such that a

variable of interest shows relatively less variation within strata than between

strata. Note that if one of a set of variables is stratified along this cri-

terion, it does Snot automatically follow that all of the other variables will

be optimally stratified:'i.e., that its variation within to its variation

between is a minimum. Thus we see that a further9condition on stratification

is the type of variable studied and by implication the type of estimators used

in the analysis e.g. ratio mean. Generally it can be stated that stratified

sampling results in a smaller estimate variance than simple random sampling.

For purposes of economy it is also common to divide the total popu-

lation into subsets. These subsets are referred to as clusters. Clusters

differ fundamentally from strata in that a variable should encompass as much

variation in its distribution within the cluster as it has in the population.

Ideally each cluster would exhibit as much variation as its parent population

for all variables. The latter situation of course refers to a very specialized

clustered population in which each cluster of elements is simply a microcosm

of the total population, a situation.seldom realized in human p 'ations.

However, the ideal situation illustrates that inferences made on the basis of

any onq cluster will be valid for the population as a whole, and here lies the

economy. of the method. In realistic situations, however, clustering criteria
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is often determined on the basis of natural or artificial divisions within

Thick variables are often strongly correlated. Thus one cluster does not

represent a good facsimil of the total population and more clusters have to

be sampled in outer to a rive at sufficiently precise inferences. Note that

as before limitations on clustering exist as they did with stratification:

6ptimally plusterin along one variable may leave other variables '

relatively homogeneous ithin the cluster.

In the present study we have combined both stratifiEation and

clustering in the.sampl design in an effort to optimize the costs vs.

Precision tradeoff. Th specific manner in'which we have clustered and

stratified will be elab rated in the sections entitled "Sampling Frame"

and "Stratification"...

Finally a simp e technique of estimating the variance of an

d into the design. This was done in lieu of the

exact expr sioh which 5 much more cumbersome. The approximation method

used is call 'd replicated sampling and involves the'selection of two equal

estimate was incorporat

and independent samples. Each of the samples provides an 'independent

estimate of the variate e.g. sample means Y.' and
4 and together the

estimates can be used 6 generate an estimate (with one degree.of freedodi)

of the variance of the composite mean 37 7 2 (71 + 72). The estimated

' 1

variance is defined by the expression Var -4- (y1 - y2). .
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/ SAMPLINGFRAME.

'mfore'the'.selection of the sample' it was necessary to divide

the total grade 12 population into clusters called primary Sampling Units

(PSU's). One possible sampling unit was the student. Hence if a randdm

sample of 3600 students was selected if is not improbable that the'students

may have been distributed...among most if not all:of the over 800 Secondary

Schools,*n'Ontarid. Needless to sai 'this type of ,sampling frame would have
...

incurred the heavy financial burden that is'assoCiated with the field work.

' Indeed, financial resources necessitated the restriction that the sample of,

3604 students be distributed among approximately This restriction

nevertheleiss provided a clue about. the size of sampling unit. Suppose that

instead 'of a single Student unit the PSU was defined as a grade 12 class,'

Then it is apparent thatif'-a sample of classes was selected such that the

. total, populationwithin those'classeS amounted to 3600 students, the number

of Secondary Schools incldded in the distribution of.classes would be much

smaller than with a primary selection of student units. The PSU's, whatever
.

.
.

, "
"*.

their size,, Must also satisfy the conditions that they be mutially exclusive

. .

and collectively exhaustive....i.e., each student must be uniquely defined within

the frame and the aggregate of the students within the PSU's must be equal

tOi,he, total grade.12 population.

:Instead of using,natUral class 'units of varying sizes, the average

grade 12 stze was set at 32 students. Although the choice of 32 students

as the'PSU was fn part arbitrary ,there we're' several considerations that

suggested upper and lower boundS about this number. First, the modal size,
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-'ofsa grade 12 class is in the range of-30-40 students. The same range is

convenient fora field interviewer to supMrise the self administered,

studeniquestion6aires. Finally it seems a reasonable observation (as

originiliy silOested in the Sample Design.Repont by Di. D. Dale for the

'Porter-krishen study) that the product of three years of educational
.

coalitioning ithin 4 high school environment would tend to hoMogenize

academic-attitudes and plans. Hence the PSU should be made as small as

.
possible but consistent with the other constraints, in order to reduce the

'sampling variapce (by selettion of a greater number of smaller, homogeneous

PSU's).

As Mentioned earlier the 1971-72 Public'Secondary School and

Priyate Secondary School Enrolment Report (based on Principals' Reports)

. -3. , .8

published by the Planning and Research Branch.of the Ministry of Education

-.was used as an approximation of the 1972-73 grade 12 population: In effect'

jt established the sampling frame which provided the basis of sample selection .

4'
,The report broke down the secondary schools in Ontario into tHe 10 Educational

Regions. The regions in turn weretroken down into county, district, borough

or mufticipal school boardi. Whin the school boards the report provided
.

.data- n the name, location, and enrolment Of each school.

There were certain deficienCies associated with the use Of a dated

. ,
.

-samDlihg fAame, in addition to the uncertainties present in growth rate

f'
. predictions. The§e.-related to the ficluslon of Wigible eleme& and the

, . ../

.

-exclusion of igible elements of th:population, The inclusions consisted

Of schoolS th t dill not have a grade 12 at defined in the broadest terms

'e.g., schools for slOw learners, special types of vocational schools.

AnotAr'possibiljty was that the grade 12 in a sChOol : dP
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or the whole school had ceased to operate for various reasons. This type

of misinformation would result in an increase of the variance of the

sample estimates. The exclusions consisted of schools that commenced

operations or...that initiated a'grade 12 in the 1972-1973 academic year.

This type of error if.itwere significant could introduce a bias into

the sample estimate. The fact that the frame population was only a year

old made the latter possibility unlikely.

The mechanics ofOistributions of the PSU's among the population

were as follows, The number of class units allocated to a school

defined by the ratio

lithe total grade 12 population of the school
. r
1

4 32

rounded,off to the nearest integer. This,may'also be viewed as the

creation of U. artificial class units, whose size was approximately 3g

students each. The grade 12 population within each school was provided

by the 1971-12 Enrolment Report. 'the number of class units allocated

was of coarse pr'oportional to the size of the school. All the 'units

A
were then enumerated and the total number of units multiplied by 32

obtained (within z slight correction due to round off error) the total

. grade 12 population. The total number of PSU's allocated in this manner

was approximately 3400.

^
C.

4 48.
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STRATIFICATION

Several considerations guided the manner of stratification of

the clusters (PSU's). Of primAry"Importance was the decision to maintain

a basis of comparison between the Porter- Blishen study and the present one.

This meant that in both studies the general schema for stratification

had to be similar. In the absence of any promising quantitative stratify:

ing variables it was decided to adopt the fairly general criteria that

'students' academic aspirations and intentions were somehow related to

the size and the degree of Urbanization of the school boards. This

resulted in the creation of four strata: the first, for obvious reasons,

includes only Metro Toronto;the second includes other large metropolitan

areas.in Ontario;the hird includes smaller cities, towns, and urban

fringe areas;and th fourth includes the remaining Boards of Education

that'were mainly rural in character. The breakdown of the Boards of.

education, by stratum, is listed below:

STRATUM BOARDS OF EDUCATION

01
Etobicoke, Toronto, York, East York, North

02'

SN

York, Scarborough, and the private school

boards i71 these jurisdictions
me

Sudbury, Windsor, London, Waterloo 'County,

Hamilton, Regional Municipality of Ottawa-

Carleton, and the private school boards in

these jurisdictions
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STRATUM BOARDS OF EDUCATION
. ,

03 Lakehead, Sault Ste. Marie, Nippissing,

Timiskaming, Regional MuniCipality of

Niagara, Halton County, York County

(excluding Metro Toronto). and the

private school boards in these jtrisdictions

t,

04 All remaining Public and Private School,

Boards

Consideration was given initially for substratificat-ion (withinthe

strata) along certain interelting variables related to future uritmersity

enrolments. In the end it was agreed that certain substratum sample

sizes may havie been too small to bear the weight of a prognosticative

analysis. However the sample design lends itself to a post-stratififation

of the satvey data and is a viable strategy that can be adopted 0 the

analyis.



= 13 -

SAMPLE SELECTION.

The 1972-0 sampling frame consisted of a total student population

of approximately loamo or 3400 PSU's. Each school was allocated a

number of PSU's proportional to its size such that the probability of

selection of a school was proportional to its size. Two independent

samples of PSU's were selected, such that together they represented 3.2%

of the frame population (approximately 3500 students or 109 PSU's).

The method of selection employed is termed proportionate

sampling. Its main feature is that the ratio of the sample size in each

stratum to the stratum size (in terms of PSU's) is equal to the ratio of

the total sample size to the total population size. Sampling with

proportionate allocation is generally a good scheme to follow if a

relatively. high degree of precision with population estimates is

required
, and if the stratifying variables are not strongly correlated with

the within-stratum characteristics.

The present design required equal samples and this implied a

selection without replacement of 1.6% of the population of PSU's for

each sample. It,follows that the orobability of selecting each sample is

1/62;hence each PSU obtained a weight of 62. Within each stratum the

sample was obtained by a random selection of the proportionately allocated

number of PSU's. A systematic selection Of PSU's within strata was

rejected on the geounds that the interval was too coarse to permit the

selection of more than one PSU per school, regardless of the size of the

school. This restriction Unduly limits the number of combinations that

are potentially available by simple random selection within strata.

1,'
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The total number and identification of the students belonging to

a selected PSU were determined in the following manner. The selected PSU,s

specified the selected schools. The total number/of s600lsVelected in the

sample was 99. Within a school the subsampling ratio defined by the ratio

of the number of selected PSU,s to the total number of,PSU,s allocated to

the school, was applied to the list of eligible students within the school.

The subsampling within the schools-was systematic with random starts

provided.

In the initial stages of the survey the enrolmerit listsfrom

the selected schools indicated that a severe shortfall in the sample size

was to be expected. This fact, together with an expected 15% non-response

4 .

and the possibility of a number of n h.-cooperating schools, pointed towards

a dangerously low level of response.! Survey costs and time considerations

precluded a reduction of non-respon e by call-backs. The following technique

was employed to reduce the type of non-response that was specifically due to

unforeseen, seemingly random occurrences such as sianessf truancy etc.

This type of non-response was termed temporary absenteeism. An average'of four

systematically random.selections per selected PSU were made in beach school.

The respondents in'this subgroup became eligible as substitutes for temporary

absenteeism in the selected PSU. If a PSU resulted4in no temporary

absehteeism of course the substitutions were deleted from the sample: In

moderation and for very selective types of non-response (and in a pinch)

this technique, although not as satisfactory as call-bags, is obviously more

satisfactory than duplication of completions (responses)' within PSU's or

weighting. Without substitutions the response rate was 79.57,,; with
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substitutions it was 86.6%. Hence the total non - response was reduced by

7.1%. Including the effect of a 3.2% growth rate the total number of

students selected was expeCted to be 3600 (sampling frame take). Unforeseen

shortfalh reduced this number to 3059 students (the school list take). Of

this total 108 students were ineligible or had dropped out, 396 were non-

respondents and 2555 remained in the respondent group. Twd, selected schools

refused to particinate in the survey. A more detailed numerical breakdown of

non-response is included in the Final Field Report (Appendix A).*'

I

4,

* The Final field Report was compiled by Ms. Joan Roberts, Sampling Supervisor

of,Sur 1Research Centre. ,..

1
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ESTIMATION PROCEDURE

Each sample of primary samplin0 units was randomly selected from the

frame population with an equal probability of 1/62. Hence each unit had

associated with it a weight of 62 i.e.-each.student within a unit represented

62 students in the frame population. In fact, however, the frame sample.

4

seldom co'nforms exactly to the sample from the actual survey population. For

example: Some AU'S selected in the frame populatitin may not be available in
,

the survey population. Other PSU's Tay consist of:appreciably mere or less

than 32, eligible students, the approximate size of a PSU in the frame population.
,

Also in many selected PSU's some eligible students.may not be present on the

day.of the administration of the questionnaire. These students are termed,

- 2

non-respOndents and the aimof every survey is :to reduce tht,nuMber 4f suth'

students to a minimum.

P

In order to account for tertain'ty0s.of de-viat.lons from frame,.
.

, '' ir --

population it is necessary to adjust the(Weight of each PSO:.'llie undrlying '-
( ,...,

,
,

assumption of this hrocedUre vms.thattetKnon-respondnts within a PSU .

.- , ,, , . .,...

were essentially similar to the respondent4.thin either the PSU, the stratum,
-...

-,.-

'or the sample as a whole. 'The iampler, 'fridecMing to-adopt d'weighting

_.

.,

'sch.ema, must, pay scrupulous attention to the possfbilitrthat in aqusting'

'estimates to account for the:non-participating element;fn a survey liehheis --.

:...

leaying the dooFopen'for.bias-to creep in.-This problem can become 4acute if

) -

,,there is a large non-response anrl.i,f theed6Cational clipirationSof the

,

non-responder-its are profoundly different froM the rmsponddnts.
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The decision about which components of non-response were to be Weighted

was influenced by the differentiation made in the Porter-BlVshensample

r
design. In the latter design wejghtable non-i'espondentsconsisted of those

students that were:

1) absent from school on the dayof administration
,

2,) in attendancelot school but refused to participate-

in%the study did not complete the,.questionnajre

3) in attudance,at 'school but the principal or 0Nrents

refuserto permit their completion of the questionnaire.

the other hand the.non-weightabl,e non - respondents were the students tiq,

had

4) changed to 'another school or grade

jg deopped out:ofcla

6) been,included erroneously

Clearly components 4), 5), and-.6). relate to frame listing problems.

Component 5) is particularly important for two reasons. 'Firstly, 'in the

jresent suiley it as quite probable that this,group was substantially

underreported and secondly, it aspirations and attitudes may have been

quite-different from the majority group. In addition, weighting refusals

should be viewed With reservation,since evidently*this subsamplecof students

represaented those 4n the population that did not wish the survey to speak

for them., Perhaps -it should be incumbent on surveys to respeCt their

wishes. In ahy casehsince one goal of the present survey was to compare

it .with iho Porter-Blishen study it was thought advisable to preserve the

non-respondent - l'espondent distinctions created in the latter.
AO
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In the following section the procedure for determining corrections

to the frame weight is outlined. In general the weight was determined by

the equation:

Where

W.n = N

n = size of sample

N = size of population

W = weight

Since two independent samples wer'e selected the subscripts 1 and 2 were used

to identify therelevant symbols as belonging to sample #1 or sample-#2. The

sum of the two independent samples obtained from the frame populatiim (108,586

students) was 3488 students. However, due to a sizeable decrease of the

survey population the sum of the two samples amounted to only 3059 students.

The estimate of the survey population bases:Fon the Chool ROpdlation lists

was 96,582 + 2566 students, where 2566 isequal to one, standard deviation

,
.

.

from the population total. The value was 11.0+ 2.3% below the/frame Ropulation.

In other words there is approximately a 7Q% chance that the actual survey

population lay between 94,016 and 99,148 students. Hence it was d?cided

that the sample weights should be adjusted such that the normalizingormat1 izing coefficient

t..-.(`N) Was'96.5g_rither:than,l08,586. No.ste that the decrease in the total, population

was 'approximately prOporAiOnal to.the decrease ih the sample size.

. .(. .., .. --
,

. _.0 .

R: Correction PaCtOr for slipYing Variability
.

P .

.Ttns orrection factor accounted fbr changes in PSU size due to the natural

9ria011ty (including round-off errors) of school population liSts froth the

-values projected in the frame population. Two schools in which P6U'swere

I
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selected refused to participate in the survey, one in each of sample #1 and

sample #2. Ili order to calculate the correction factor an average value of

the PSU'fs was substituted for the non-participating schools in each sample.

Hence the size of samples#1 and #2 were incremented by 29 students respectively

(to 1510 and 1607 students 'respectively).. The resulting correcting factors

for samples-0 and #2 were

R
1

= 1.03 R
2

= 97

S: Correction Factor for Non-Participating Schools

) It was decided to "balance" the effect of the two schools that did

not participate by correcting the weight uniformly throughout each of the

samples containing the missing PSU.. The r!tulting correction factors for

samples #1 and #2 were

S1 = 1.02 S
2
= 1.02

".

4

T: Correction Factors for Non-Response

.

Two possible methods correcting for non-response were considered.

The first involved the duplication or elimination of respondent questionnaires

in order to obtain a uniform response rate among the PSU's. The merit of

this method was that only one weight factor Would be required for sample

estimation.- The demerits were that a) large duplicatton rates resulted in

a significant increase of the variance and b) occasionally respondent files

had to be eliminated, an uncomfortable prospect for many samplers.
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The second option involved the weighting of each PSU separately. The process

of,estimation was somewhat more involved but could easjly be handled by

compUter data processing techniques. The bon-response correction factor was

defined by the expression

n'4,

Tip
nij

j = 1,2

i = 1,2,....n.

where nj = total number of

'PSU's in sample j

where n
ij

= the number of respondents in the i
th

PSU and the j
th

sample

.

and n! = the number of selected students in the i

th

PSU and the j
th

sample less those students

who were non-weightable non - respondents in

PSU i and sample j

The derivation of T
ij

is detailed in appendix B

It follows that the corrected weights for the ith PSU in samples #1 and #2

respectively, were

Wil = 62.TyS1.Ti1 and Wi2 = 62.R2.S2Tt2

,

The correction factors and the corrected weights by Sample-and by school-are

'41nclus6d in Appendix C.

Use of weights.in,calculating:umple estSMates'is illustrated by

the following examples. The aggregate .of 4 "Variable as calculated in the

following manner. First we cchiputed, the aggregate estimatti y1 and y in

411
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each of samples #1 and W2. ,Thi obtained

n1'

Y1 =E W.
7.1,

y.
?.1 1

and

n2

. .
.Y2 =i/ W Y/2 22

4C1 4

*where yil =sae aggregate bf'y in the ith PSU

sample'fl

y:'
/2

= theaggre ate of y in the ith P$U in

sal* #2

secondly, we calculated the weighed, composite, sample estimate y of the
,

population 'value

y y = Kly1+ K2Y2

whete K1 =

and K2

w.
Z =1 II
2 nor,

i2 i),=1

n2

/ Wit
i=1
2

/d W.
J

44.

In order to calculate the unit *mean *(or proportion) 37 (or p)

we computed
ni

W.
/

y.
1 /1

ni

1 W.
1

.

7
i=1

and Y2

W. y.
/2 V2

1
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.

where n.
th

= the number of respondents in the s PSU ih sample #1

.

and' n. = the a
th

mber of respondents in the s PSU in sample .#2

Note that 71 = pI and = if

yi = X.
;.

over(PSU).

where- x. or 1

As before we proceed to calciplate the weighted, composite,'sample

estimate 37 (or p) ,of the population value (or P)

Y = y = K1y1 4' K232

1

4

the earlie'r approXimate expression for the vaAance of an St; ate

was mOdiftedby t/pt inclusion.of the weight factors e,g.
to

0

1 2

Nar (61) = 2

Finally We 'loth

.. = 96,582 -
1 jjr.

that the not co,pdition-that was sbtisfied

e

non-weijititabl;\

non-respondents

estimated by

sample j

a

116

..
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SURVEY RESEARCH CENTRE

APPENDIX II

PROJECT 141

A STUDY OF EDUCATIONAL PLANS

OF

ONTARIO HIGH SCH001: STUDENTS

Dear'Student:

YOgK UNIVERSITY

You, and other students are planning for the future; and
governments, colleges, and universities are preparing to help you
reach your goals. There are a numb,er of questions about the education
of young people in Ontario today that we think are worth trying to
Answer.

How much education do you want?
Whatkind of education?
How do*ou feel about your education?

What sorta.Ofjobs do youhg people want?

You can help us byanswering the questions as carefully
and as accurately aspossible. This is not a test. All answers ark a
private matter concerning only yourself and the.Survey Research Centre
at York,Unikrersity.

Your name:

Paul Anisef

Assistant Professor of Sociology,
York University .

.

Ydur home address:

Your date of birth;
Day Month Year

This sheet will be removed from thequestionflaire on return to office.

An:..vr. ire iJontifiod by code number only.
%I.

1
1
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D

-

Survey Research centre

.

Project 141

:.(esti,ons,are fc7 lowed by a list of answyrs. ..Fror7 eack,Zi,?t,
:re answer that is, right ?'or you, Indicatesyour choice bu'cirling

or

7;xcr7pie: Yes

4
, A. -Is""Ts:a test"_ 1

DB. Po you 1-!:le in Canada.? 1_

PART I

FUWURE PLANS
1

1. Which of the following-statements describes" bent, what you would like
to do after graduating from high school?

.("

Get a full-time job
14,

Take at least,one year off to work or travel' before beginning
full-time study at a university or college of applied arts and
technology 12

Go directly to university . 03'

Go directly to college of applied arts and technology 04

05

06

01-

Go to nursing school

Go into apprenticeship or go to a private commercial,
business, or trade schtol 7 .

Study part-time at a university or college of app ed arts and
technology while working either full-timeor par -time . . . .

Work part-time and study part-time at a uniyer itv or lege
of applied artn.and technology ... . . . .

Other (specify)

Don't know

07

08

09'

99

2. After you graduate from high scho6 have you ever thought seriously
of staying out of school for one r two years:and then going to
a college of applied arts'and nology, university, or other
educational institution?

A No

I have considered this poah .ility, but decided against it . . 2

I am now conAidering thi$ osaibility 1

FOR OFFICE USE ONLY

7



- 2 -

To what'extent have each of the following people encouraged or discouraged yo.u_. _
to continue your education after high school?

'NE N'T1F,F FOR EACH FETJON.
:,

'

.
,

. .

. . 'Don't k 0
Encouraged you

>
Discouraged - Inappro,r1.11

Type of, person
.4.

very much . you very much for u
.

,

a. Mother .2 3 4 5 6 7 9.1
. .

b. Father 4' 1 2 3 4 5 6 7 9

c. Sisters and/or brothers . . 1 2 3 4 5 6 7 9

d. Other relatives . .t. .

e. Friends :in Universities:

. . 1 2 4 5 6 7 9

or Colleges of Applied
Arts and Technology . . . . 1 2 3 4 5 7 9

f. Other frierids 1 2 3 '4 5 6 7 9

g. Teachers. '1 2 3 4 5 6 .7 9

h. Cuidanoe counsellors

i. Other (specify)

. . 1,

1

2

2

3

3

4

4

5

5

6

6

7

7 9

Of ,the people mentioned alve (0. 3) who have encouraged or,discouraged
.you'respefting your plans for future education, which of themihas had
the most impact on your decisions concerning future education .thd which
has had the least.

',7-27,E ONE NUMBER UNDER "MOST IMPACT" AND ONE UNDER "LEAST IMPACT".
0

0

a. Mother
4.

t

Most Impact , Least Impact

1a

h. Father I 2 2

r. Siste s and/or brothers 3 3

d. Othoi- rlativvq

v. Friends in Universities 1.

or CoklegeS of Applied

4 4

Arts & Technology . . . . 5 5

f. Other friends 6 6

g. Teachers 7 7

h. Guidance Counsellors 8 8

i. Other (specify) 9 9

V21



Consider the falowing.souroes Of informationabOut uniyoKities and

colleges of applied arts and technology. In your opinion, how
accurate is each of the following-sources?

- r]:ABEP BESI7(EACH SOURCE THAT YOU HAVE1 BEN EXTY-SE:
- ATP R THE AC,CURACI1OF A PARTICULAR SOURCE, THE LOWER THF:."7t--

TYAT SuRCE.
ilA17 NOT BEEN ExposET, TO A PARTICOLAR.SOURCE, SIMPLY r7P-IF

Totally
.

Accurate
4,,,

a. Friends at Universities
or Colleges of Applied
-Arts and Technology . . 1 2 3 4

h. Other' friends . 1 2 3 4

c. University or college
i

representatives to your
school . 2 3 4

d . . Your high school guidance,
department 1 '3 4

e. 'University and' college' of

applied arts and technology .
1 calendars

f. General post- secondary ,
.

educational publications..,

: (e.g. Horizons, etc.) . .

g. 'faculty at university
o

and/or colleges a applied
artA. and tectInology,. . ..

h. Teachers at .your school .

i. Visits to campus.. . .

j Mass media . .. , . .

1. ,.I Parents'

f. Sisters and brothers

m. u Other relatives

n. Other (sPeci

1 ' 3

1 2 3'

1. 2 3

1 2 3 w

1 '2. 1

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

4

.

4

4'

4

4

4

4

4

4

4

. -

.

Totally Don't know or
'Inappropriate

. for you

5

5

Lnaccurate.

0

6

6

7

7

9.

. 9

/

5 6 / '9

, 5 6 "7 9.,

,

.
5, 6 7 9

5 6 7. 9

5 6 j o

'5 '6 7:
.

5 6 7 9

5
c'

7 9
..,

. 5 6 .7
1

9

5 6)/ 7 9

5 :6 .7 9

5 6 7
9.
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h. Assume forthe moment that you are gOing to continue your education
after high school. Below are some reasons why students. want to

continue their education after high,school. .Indicate how important'.-

each reason is to ,you personally if you were to go to technical school,
professional school, university, college of applied arts and technology,;
eto. 7IPCLE ONE NUMBER BESIDE EACH REASON.

Very
Reason' Important

. ,..
: Not at all

-Important

A.

b.

TO gvt n Satisfying:Job

To .)tt a lob with high

1 2 , 3 4. 5,

income 1; 24 '3 4 5

c. To get married . 2 3, , 4 ,'5
\

d. To develop my ability to
i

%

get along with different 1

kinds of people.

provide the opportunity

1 2 3 '4 5

f.

for self-improvement . .

To be better able to
understand and appreciate

1 2 3 4 5

g:

'ideas

To delay making a job or

1 .2 3 4 5.

h.

career choice . - . .

Tro increase my prestige

1 2 3: 4 5

i.

or status

'Other. (specify)

1 2

2

, 3

3

4

4

5

5

7 Which one statement best describes°what you plan to do next fall (1973)?
.

Go on to grade 13' 01

Get,a full-time job - . . 02

Take at least one year oEf to work or travel before beginning
full-time study at'a post-secondary edu'cational institution . . 03

Go directly td a college of.applied,arts and technology . . . 04

Co to nursing achobl 05

Study Part4Ime at a college of applied arts and technology
while working either full or'patt-'time 06

Go frit° apprenticeshivr go to a piivate commercial, business
or trade school 07

Godirectly to university 08

Other (specify) 09

Don't know 99

1/46



.

8. 1.,.11tAh statement best describes what you plan to do in the .fall of 1974'

Get a'full-time job 40
,

'01

Take at lease one year or more off to work or travel before /7
Negi,,nning full-time study at a post-secondary educational

. . eir 02

,
(,0 directly to university 03-

dire,t.t9 cqlleg, cf applied rt.--s).and technology -04

Go ft) nursing school/

Study nart-time at a university or college of applied arts

. and tennology while holding a full -time 'job,

.Work part-time and study part-time atea university or college
of applied arts and technology

other .(specifY)

06

07

08

Don't know 99

:,AV TO 70 (": TO UNIVERCITY OR COLLEGE OF APPLIED ARTS ANP TECHNOLO7Y

1)74. r. 1974 THEN ANSWER VETSTIONS 9 THROUGH TO 14.

T) ATTEND EITHER UNIVER,GITN OR COLLEGE, an TO OUF,7TJIN

9. At what gracte level did you definitely make up your mind that you wanted

to attend a university or college of applied arts and technology?

Grade 6 or before 1

Grade 7 2

Grade 8 3

Grade 9 4

Grade 10 5

Grade 11 6

Grade 12 7

w Other (specify) .8

\ I 1

1/49:
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A.

-10.(a) Where do you plan to enroll in University or College gf Applied Arts and
Technology in 1973 or 1974?

I

`Ontario 1'

r
Another province.,..-.. 2

Another country

am undecided . 4

(h) po you have Some icle of the major area of study or prOigraMmc $y( int to
study at Universi6 or ,College of Appped Arts '& Technoldpy?

Definite 'idea . 1

Vague notion ( 2

o speCifi*
.(Go to 0. 12)(

11. What major area of study ox pro'gratime do you want to study at University
or College of Applied Arts arld Technology?

IF YOu PLAN ON ENROLLING .T.NA UNIVERSITY, AqSWERmA:IF YOU PLAN ON ENROLL IN-;

47' 4 rOLLEGF OF APPLIED ,ARTS ANP TECHNOLOGY, ANS1ER R. :

A. University PLEASE DESCIRIPF 'MAJOR AREA OF STUDY OF PROGRAMME'.
, \,,,.....

16

1

r

B. College of Applied Arts & Technology PLEASE DESCRIBE MAJOR AREA OF
STUDY OR PROGRAMME.

P. a

12,. Do yon plan to 1re at home while studying at university or college of
applied arts and,technology?-

.

Itt

Yes'

414o . ..
r
. -

Don' t know , ..

2

9

'I /56
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13. Please look at the potential financial sources liste *below and tell us throurh whit snurrp
vou :-trend to fin.ince the total cost (i.e., tuition," living costs and other evnensps) of
your .?r.st y,a? at university or college of Applied arts and technology?

Most Imoort2alt :(ex P 0Qt Imrtart
Source Source

e.

Parents

,,o-,,rnmcnt loans and grants

Cavern -gent loans

ccrbolArship,; and/or Bursaries

Savin,.(, from summer work

Farnings from.;part-time work

.411ile studying at university

Loans from parents, relative's

t
,

and/or triends
A

07

Personal, savings - 08
"-.4

Inheritances. 09

Other (specify)
* 10

Oh

03

04

05

. ft-06

L

e,11\

(Circle

01

02

03

04

05

06

'07

08

09

10

One)

14. How certain are vou that vou will he able to finance the first year at un6ersit or
college of applies arts and teChnologv?

Very certain . . c . 1

Fairly certain 2

Somewhat certain 3

Not certain at all . . . 1 4

II 7 47 A ,--73LT,Ps7E 03 APPLIFT) AFT: AN: TFOHNOLOGY, ANNFR Q. 15.

Zr iC PLA:; 7, UVIVER`7ITY; :KIP TO Q. 16.

152 What ,is your one most important reason for deciding on going to a college of applied
arts and technology/ Check a second reason, if arty.

I prefer the kind of programme I can take there

My 0ades are too low to go to grade 13 and university

'don't have the proper courses or credits to ge4 into
univer;itv _

It i. qm,ker 10 p.'t Alpood lob that 'way it

iu d,. not (0,.t, As much A, polng to university
.

Mo'.t ot my tricuMs Are going .

I hop; to pot married
10

My parents think this is what I should do ... .. ,

MV teachers think this Is what I should do

To delay mal.ing a job or career choice

Other (sn'oci.fv)

Don't know '

'):v k.,,' tfAVE ..':;O:-AN:Wt,RFO C. 1L, GO TO C. 201

Most Important Other Reason
Reason (If any)

01 01

02 02

03 03

04 04

0'; 05

06 06

07 07

08 08

09 09

10 10
t

11 ll

99 99.
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$

..1.,. wikit '1, your one'
__

most important reason for deciding on going N) d oniver,,Itv'

1' TT NY.
4
P

Most IMOOrtant. other Reasct,

Reason (lf Any) -_

17.

I prefer the kind of programme I can take there,

Most of my friends are lgoing

1

2

1

1 hope to get married
v.

3: 3

My parents think this is what I should do 4 4

My teachers think this is what I should do

need a university education for the type of job'I want ,

To delay making a job or career choice '. , ....

5

6 -

7

5

7

Other (specify) 8 8

Don't Know.

i041 ,t1:7 AN:WEHF 1(;, GO TO !1)

}fere are some reasons why people dd.not go to either a college df applied arts
to you?

and '

technology or university. How impottant is each one of these
7,HILE NVMPER BESIDE EACH IPSON:

. -.

Very 'Not at al

;

. REASONS 'Important < ) Importan

a. I want to get a job as soon as possible '1, 2 4 :5

b. 1y parents do not want me to go . . 1 '2 3 4 5

S. .

i find schoolwork boring and uninteres-
ting

d. lt is ,expensive 'and my family and I

cannot afford. it

1 don't have the proper courses or .

(redits to get in ,

I. I want to get married as soon ap
possible

it is expensive and I don't think it' is
worth the expense

2 3 4

1 2

2. 4

1 2

3 '4.

3 4' 5

I find studying very difficult' . . . . 1 %.4 2 3 4 5

i. I intend to take further training but-
not at A college or university" . . . . 1 2 3. 4 5

18. So far we have talked. about your future plans within the next two years. 1,, there a-

realistic possibilqL that you may be cdnsidering some form of post - secondary
education some time within the next five years?

Yes 1

No -)(Go to O. 2,0) 2

G A
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When in the next five years do you think you might enrol for th fir,t
tIme'

One veal from now (1973-1974)

Two years.from now (1974 -1975) . .,.

Three years from, now (19.75-1976).

Four years from now (1976-1977)
.

rive years from now (1977-1578) .

A

) 0

PART 'II

OPINIONS ABOUT YOUR PRESENT,SCHOOL AND SCHOOLWORK

How do you rate,yourself,in school ability compared with your close

friends?

Well above average

Somewhat above average
N

Average

Somewhat below averagp

wit helow average t.

,

21. Haw do You rate yourself in
of Your classes at School?

Well above average

3

1

2

3

4

5

schoorsability compared with those in most

a

,Smewhat above average

Average

Somewhat below average

below average

Where 'do you think you rank in,your year in high school?

Well above average

Somewhat above average

Average . . ..... . .

!lomewhaLbelow average

Well below average

2'

2

3

4

5

'3

04

5

'1
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23. Do you think you have the academic ability to graduate'from a university?

Yes, definitely . . . . ' .. .. , ... ... 1

Yes, probably

Not ,,ire Other way l

Probably not
, 4

) Definitely not . 5

Do you think you have the academic ability CO graduate from a college
of Tiled arts and technology?

Yes, definitely

Yys, probably

Not sure either way

Probably not

Definitely not

k,
2

3

4 .

5

0
Some jobs or careers require study beyond the bachelor degree level at
university, e.g. four years or more. How.likely do you think it is

that you would complete advanced study of that kind?

Very likely 1

Somewhat likely "6'2

Not sure either way. . 4 3

Unlikely 4

Most unlikely 5

ti
26. Forget for a moment how others grade your work. In yOur own opinion,

how good do you think, your work is?

Well above average . t . 1

Somewhat above average

Average 3

2

Somewhat Welow average 4

Well below average '5

4

fis

2 / 1(1



Think of what your real'abilities to do school work are How do you feel
your marks compare with_this?

I could get much better marks if I w1anted to . . r 1

1-,conld get somewhat better marks if wanted to 2

My marks are about right for the effort I put in 3

I must work somewhat harder than most students for the marks
r get 4.

1 must work much harder than most students for the marks
1 get 5

28. What were most of your grades or marks last year'? (or the last year vou

29.

were in school?) .

Mostly 80% and over 1

Most 797 2
+11,.

Mostly 60% 1 697
< 3

Mostly.607 ,59% 4

Mostly under 50% 5

Other (explain) 6

What do you expect your average grades to be this year?

Mostly 807 and over 1

Mostly 707 - 797 2

Mostly 60% 69% 3

Mostly 50% 597 14

Mostly undei 507 i 5

Other (explain) 6

PART III

INFORMATION CONCERNING YOURSELF AND YOUR FAMILY

U). What is your ',ex?

Male 1

Female 2

31. How many children do your parents have? (INCLUDE YOURSELF AND ALL OP
YOH': I1'OTYKR:7 AND ST5MRI7, IF YOU HAVE ANY).

( 'IRCLE TUE CORRECT NUMBER)

1 2 3T 4 5 6 or more

4,1

2/1')
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t34. What language do' yeitir parents mostly speak when they are. at home with

the family?

- 12-

32. Among your parents' children, are you the:

First born

Second born

Third born

Fourth both

Fifth born

Sixth born
than sixth

33. Are you now living with your parents?

_I am now 10ing with . . .

.

. . . both my mother and father
. 0

. ,... . with my mother, but not my fathet 2

. . . with my'fathe;;but not my mother . . . 4. 3

. . . with neither my mother nor-my father 4

0

1

or born later

f).

2

3

4

5

f

(a) (b)

Mother , Father

English 6 1 ' 1

French 0 2 2

Other (write in)

Mother 3

Father

Nappropriate j 7

35. In what country were you and your parents born?. (CIRCLE ONE JWMBER EOR
YOURSELF AND EACH PARENT).

(a) (b)

COUNTRY YOURSELF MOTHEk

Canada . . . . ........ 1 1

Other (write in)

Selt

Mothers

Father
%

2

Don't know 9 9 9

I IF YOU YOURSELF WERE BORN IN CANADAi'SKIP TO Q. 3 7.1

2' .)
.

'Sc)

FATHER'

1.

2/22
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you were nut horn in Canada, how old were you when you 'arrived 'in
Ldndda?'

Age (write in)

37% Approximately haw many times have you changed your home residence in
the last ten years? (CIRCLE CORRECT ANSWER)

1 2 003 4 5 6 or more

38! With what ethnic o cultural group do you identify or consider yourself
part of? (e.g., Canadian, Native Indian, Italian, Wgst Indian, French,
Jewish, 'Chinese, etc.).

' Ethnic or/Cultural Group (specify)

Don't know

39. What is your religion?

9

Protestant 1

Roman Catholic 2%

Jewish 3

No Religion 4

Other (specify) 5

40 , What is the highest level of formal education completed by your parents?

EDUCATION MOTHER FATHER

No schooling 1 1

Some Elementary schooling 2 2

Completed Elementary schooling 3, r i

Some Secondary school . . '4 4

Cbmpleted Secondary schod1 5
.

5

Some University or Cqlege 6 6-

University degree or degrees . 7 7

Other (write in)

Mother 8

Father R

Don'( know 9 9

I.

,2/29

% .
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To the best of your knowledge, what was

)

your parents l' totalPincome
in the past Year?

Up to $4,000

$ 4,001 -.....1!000 , . 2
01.

$ 7,001 - $10,000 4 , 3.

/
ye $11,001 -.$13,000 4

$13,001 $16,000 , 5

$16,001kr $19,000 6

$20,001 and over 7,

DrrnAt know. 9

. :. What is your father's job or occupation? If he workf on more than one
. }ph, put down the one in which he spends the most time. If your fathe'r

is unemployed or has retired,,put down what he usedlco do.

SPTCIFTS AS YOU CAN. TELL US NOT ONLY WHAT ,HE' .70E.5 BUT WHAT

FL4CE HE WORKS IN. 'FOR INSTANCE -, V'
I.

- orerates a punch press in a metal shop

;?r: deliver: mail for the post office

- ;ells insurance for a large insuranceompany

,(a) What does'he doi fe.a 4.e operate's a punch press)

(h) In what Sort of place does he work.? (e.g,,' in a metal sk?r)

43. Does your mother now have a job for which she is paid outside the home?

. '.-..

Yes, full-time fob, . . 1

Yes, part-time job 2

4
No, not working . , . 3

Inappropriate- 8

. r .

"t-
44. If she is working, or ever worked outside the,home either part -tint- or

full. -time, .please descrfbe her job. (BE SPECIFIC)
' .

_
.

e. .
0 ...

(a) What does (did) She do? (r. n., she is a ,,keypunch operator)

(h) rn'what sort of place does (di). she work? a 1 a0

2

Inaphronriate (never worked). 99(01
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If you had your:choice; what sort of job Or occupation would you most
like to aim for? Think about what you would like to be doing 15 or

' 20 years frqp now.

. 4 ,1N NA MINMIN A ()R OCCUPATIoN ANT' nTP
07' ; P., '7 T FOR I N: "I A N, -

- ....arrcntcr for a
Larg, - 2.,r/r r a ,r77,27,17 r.2:3taurrr:t

-7a:or a-.:rlnc - e2onomist in tn,' governmcnt

(a) What would you like to do?. a-teacher)
;

(h) what sort of place would you like to work? (e.a., alcmcntar: Pcnno;)

Everyone does not endup doing the job he or she likes. Considering
your ability, marks, ambitions, and family finances, what job.d6 you
think you will actually end up doing?

.!'WP i1/1/' i YOU ('AN IN NAMING A JOB OR OCCUPATION AND. ;;TAT /At

,;r.,kT OF PLACE-YOU WOULD LIKE TO WORK. '

i(a) What do yod expect to end up doing? (e.g., teller)

(b) In what sort of. place do you think that will be?- (e.g., ban*)

a.

PART IV

1.11, .111.

PERSONAL VALUES

,

47, Here are,some values to which differeht Oeople- attach varying importance
in thOr, lives. Please tell us how much importance you attach to each
ono of khe'following valvs. ,_ 1

.
Very w dt all

5'
Important < > Niortant

,;,..1. 1)./':t lopin'sfrindships I 2

h.1'
4

d.

'

Involvement f'n,,Fotrk or a career. . 1 .2

.1,nvolvemrit in scbmpunity affairs . 1 2

*..
t

Family (husband. wife and
children) 1 2,...

\ ,

Involvement )n leisure time
a(tivities and hobbies 1 2

Developing an independent life
-tvle 1 2

Otho ,q5ecifY) 1 2

3 4

3 4

3 4

3 4

3 4

3 4

3. 4

j 5

5

. 5

i

5

) 1')'1,
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Ay. People think differently lout things. For each of the statements listed

belo%., please indicate whether you 'agree strongly', 'agree', 'disagree', cr.

CZ.% CLE c :; F ESIDE EA CH SlATEAF:::.

STRONGLY STRT:GT

.AGREE AGREE NEUTRAL DISAGPEF J;;Ar7"

a. Making plans only brings
unhappiness because plans are
hard to fulfill . 1

b. There is not 'much I can do

about most of the important
problems that we face today . . 1 2

c. I am interested in the TV
programmes, movies and magazines
that most people seem to like . . . 1 . 2

d. I am sure people think I
don't'll'ave a great deal of drive. . 1 2

R%

With.things the way they are

today, an ihtelligent person ought
to think only about the preseat,
and not worry about what is going.
to happen tomorrow

f. Becoming,a success is a matter
'of.hard work; luck has little or
nothing to do with it ...

1

g. The secret of happiness is to

have a goal in life rather than
being content with what comes your

way 1

h. Things have become so compli-
cated, in the world today that I really
don't understand what is going on . 1

i. I would prefer a rib which

allowed rt to apply w.11 establi-
shed procedurs to.one that would

require me to re.a;.e my own

decisions

2

2

3 4 5

3 4 5

3 4 3

3 4 5

'3 4 5

3 4 . 5

3 4 5

4, 5

3 4 5

2/61
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STRONGLY

AGREE

j. Sometimes I feel that I don't have
enough control over the direction
my life is taking 1

k. Most things worth having in life can
be obtained.only if a person is
willing to sacrifice for some time
to'get them 1

In order to get ahead in the world
today, you are almost forced to do
some things whici are not right . . 1

m. Most people don's realize the'
extnt to which thir lives are
controllrd by accidental
happeniags' 1

0

I don't really dnjoy most of the
work I dig! z,but I feel that I must

do it in prder to Ave the other
things I want and need 1

o. People who are working toward long
term goals instead=of edjoying
themselves now are making a
mistake 1

p I' prc'f o. to be paid on the basis of

how much work I have done ,rather
than how many hOtirs I have worked .

IN 4

q. When I make plans, I am almost
certain I can make them work . . .

\

.*

r.

\w

,
.

It doesn:t really maiter to me.
whether I become one of the best
tri my .field

i V
'

s. I don't feel lonely as often as
most other people my age

1

1

,t. Sometimes cope 'say tleglect other

import.):It .1.pocts of my, life because 211k'

I work p.Ird .4 1

AGREE NEUTRAL. DuAcur
STROW,L)

2 3 4 5

.2 3 4 5

2 3 4 5

2 3 ' D

2 3 4 5

2 3 4 5

a

3 4 5

. 2 3 4 5

2 3 4 5

2 3 4 5

.2 3 4 5
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40 I) Some students feel that their tigh School education helps them to rrerar(
"or the futlire while others believe this is not so. How do you generall\.
fetl about your high school experience? 1:7PfTE (1::E "Y'

High school has been very helpful for me, in preparing for the
future 1

\High school has been helpful for me in preparing for the future 2 1

High schbol has had no influence either way on my prepara,tion
for the futures

High school.has not been helpful foS* me in preparing for the
future . 4

High school has had a strong negative influence on me in
preparing for the future

Other (specify) 6

.

'b) Ully do you feel this way 'about your high school education?

YANK YOU VITY MUOq Fr.) ;1UR CO-OPERATION

A


